A study of career education in the Ralston, Nebraska Public Schools by Heater, Joseph P
University of Nebraska at Omaha
DigitalCommons@UNO
Student Work
8-1-1974
A study of career education in the Ralston,
Nebraska Public Schools
Joseph P. Heater
University of Nebraska at Omaha
Follow this and additional works at: https://digitalcommons.unomaha.edu/studentwork
This Thesis is brought to you for free and open access by
DigitalCommons@UNO. It has been accepted for inclusion in Student
Work by an authorized administrator of DigitalCommons@UNO. For
more information, please contact unodigitalcommons@unomaha.edu.
Recommended Citation
Heater, Joseph P., "A study of career education in the Ralston, Nebraska Public Schools" (1974). Student Work. 1291.
https://digitalcommons.unomaha.edu/studentwork/1291
A STUDY OF CAREER EDUCATION IN THE 
RALSTON, NEBRASKA PUBLIC SCHOOLS
A Field. P ro je c t 
P resen ted  to  the  
Department o f E ducational A dm inistra tion  and Supervision
and the
F acu lty  o f the  Graduate College 
U n iv e rs ity  o f Nebraska a t  Omaha
In  P a r t i a l  F u lf illm e n t 
Of th e  Requirements fo r  the  Degree 
S p e c ia l i s t  in  Education
by
Joseph P. H eater 
August, 197*f
UMI Number: EP73431
All rights reserved
INFORMATION TO ALL USERS 
The quality of this reproduction is dependent upon the quality of the copy submitted.
In the unlikely event that the author did not send a complete manuscript 
and there are missing pages, these will be noted. Also, if material had to be removed,
a note will indicate the deletion.
Olsssftafen Publishing
UMI EP73431
Published by ProQuest LLC (2015). Copyright in the Dissertation held by the Author.
Microform Edition © ProQuest LLC.
All rights reserved. This work is protected against 
unauthorized copying under Title 17, United States Code
ProQuest LLC.
789 East Eisenhower Parkway 
P.O. Box 1346 
Ann Arbor, Ml 48106- 1346
FIELD PROJECT ACCEPTANCE
Accepted fo r  the  f a c u lty  o f The Graduate College o f the 
U n iv e rs ity  of Nebraska a t  Omaha, in  p a r t i a l  f u l f i l lm e n t  o f 
the  requirem ents fo r  the  degree S p e c ia l is t  in  Education.
Name /  * Department
Graduate Committee.
hairman
7 -  d  - [&M
Nate
\
TABLE OF CONTENTS
CHAPTER PAGE
I .  THE PROBLEM AND DEFINITIONS OF TERMS USED............................................  1
The Problem • • • ....................................... ................................................... 2
Statem ent of the  problem* • ................................................................  2
♦
Im portance o f the  s t u d y .............................................* ........................ 2
L im ita tio n s  o f the  study .........................................................................  3
D e fin itio n s  o f Terms U s e d .......................................    ^
Career education ........................................................................   ^
V ocational education* • •  ................... « • • • • .........................  ^
V ocation....................................... • • • • ........................   ^
C areer...................................* .................................    ^
E d u c a t io n .....................    k
T rain ing  * • • •  k
Super-curricu lum ...........................................................     5
O rgan iza tion  of the  Remainder o f the  Paper.......................................... 5
I I .  REVIEW OF THE RELATED LITERATURE. . ..........................................................  6
L ite ra tu re  Concerning the  Im portance o f Career Education* . • 6
L ite ra tu re  R elated  to  C on troversies in  Career Education . * * 1?
L ite ra tu re  on L eg is la tio n  and Career Education......................... ..  • 21
I I I .  TECHNIQUES OF DATA GATHERING DESIGN, AND COLLECTION........................ • 30
S e le c tio n  of the  p o p u la t io n .......................................................................... 30
Design o f the  o p in io n n a ire ...................* ................................ 31
A dm in istra tion  o f the  o p in io n n a ire ..................... .................................. 31
A nalysis o f the  da ta . , * . . * .......................................................... 32
IV. RESULTS . OF THE OPINIONNAIRE . . .  ............................................................... 35
CHAPTER PAGE
V. SUMMARY AND RECOMMENDATIONS......................................................................................k?
Summary* . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ^7
Recommendations* . . . . . . . . . . . . . . . . . . . . . . . .  ^8
BIBLIOGRAPHY...............................................................................................................   52
APPENDIX.............................................................................................................................5 5
Appendix A F acu lty  O pinionnaire • • • • • • • .........................   56
Appendix B S tudent O pinionnaire • • • • • • • • • • • • • • • •  57
Appendix C Computer P r in t-o u ts  of the  O pinionnaire  R e su lts . . . 58
LIST OF FIGURES
.GRAPH PAGE
1. The School D is t r i c t  o f R alston Should Emphasize Career 35
E ducation ...................................................• . . • ..............................................
2 . The Level At Which Emphasis Should be S trongest*  • • .................... 3&
3* Teaching E ffe c tiv en e ss  in  C reating  Career Education 37
Awareness..........................   * .........................
Knowledge o f Job O pportun ities fo r  Youth in  R a ls to n ........................38
5. Knowledge o f R alston  Community Resources fo r  Career 39
Education In fo rm ation . . . . . . . . . . . . .  ..............................
6 . Assessment o f A vailable L ib rary  M a te ria ls  on Career ^
Education.  ....................................... .......................................................
7 . Who Should Teach Career E ducation ............................................................... ^
8 . Assessment of Use o f P ra c tic a l  v s . T h eo re tica l Techniques ^2
in  Teaching Career Education .....................................................................
9. Assessment of Adequacy of Amounts o f Career Education...................  *0
10. Assessment o f Adequacy of Career Education Techniques...................
11. Response to  Suggested De-Emphasis o f Career Education in  ^5
the R alston P ublic  Schools ..................................................................... .
CHAPTER I 
INTRODUCTION
For too long th ere  has been a dichotomous approach to  educa tion , A 
s tu d e n t e i th e r  p a r t ic ip a te d  in  an academ ic, co llege-bound  program or in  
a v o ca tio n a l program th a t  p repared  him to  work im m ediately a f t e r  gradua­
t io n ,^
U nfo rtunate ly , few s tu d e n ts  have any r e a l  understand ing  o f the 
20,000  jobs a v a ila b le  and few are  imbued w ith  the “work e th ic ,
What, then , can be done to  acqua in t s tu d en ts  K-12 w ith  the  v a rie ty  
o f occupa tions, w ith some o f the  p r a c t i c a l i t i e s  o f the  world o f work, 
and w ith  the knowledge to  make occupational choices a p p ro p ria te  to  them 
as in d iv id u a ls?
With perhaps twenty p e rcen t o r le s s  o f the  a d u lt  popu la tion  ach iev­
in g  bache lo r deg rees , su re ly  th e re  must be p rov isions made fo r  e a r ly  en­
t r y  in to  the world fo r  the many who do not choose c o lle g e . A d d itio n a lly ,
th e  s tu d en ts  who do graduate from co lleg e  need to  f in d  jobs a lso . Hope­
f u l ly ,  a l l  who do e n te r  the  world o f work can choose m eaningfully  from 
ty e  myriad o f job  p o s s ib i l i t i e s ,
"^ ’O liver P. Kolstoe and Roger M. Frey, A High School 'Work-Study 
Program fo r  M entally Subnormal S tu d e n ts . (Carbondale: Southern I l l i n o i s
U n iv e rs ity  P re s s , 1965), p , 27.
2#Kenneth B# Hoyt, e t .  a l . ,  Career Education jtfhat I t  I s  and How
To Do I t T (S a l t  Lake C ity , Utah: Olympus P ublish ing  Company, 1972) ,
op, 1^-15.
2I .  THE. PROBLEM
Statem ent o f the Problem. The purpose of th is  study was the in v e s t-  
iv a tio n  and the  ev a lu a tio n  of the e x is t in g  c a ree r education  program in  
the  R a ls to n , Nebraska P ublic  Schools. On the  b a s is  of an op in ionnaire  
g iven to  f a c u lty  and se n io r s tu d en ts  o f the  Ralston School D is t r i c t  have 
come recommendations fo r  a ca ree r education  program.
Method o f Research. The ev a lu a tin g  instrum ent was an o p in ionna ire  
subm itted  to  a l l  Ralston Public School fa c u lty  and to  a l l  tw e lfth  grade 
R alston  Public  School s tu d e n ts . Based upon the  needs as expressed  hy 
th e  e v a lu a tio n , recommendations were developed fo r a c a re e r  education  
program in  the d i s t r i c t .
D iscussion  and S ig n ifican ce  &f the: Problem. Modern technology has 
in c re ased  the  tempo of l i f e  and work. People must th e re fo re  be more 
a d ap tab le , v e r s a t i l e ,  and o ccu p a tio n a lly  m obile. In previous y e a rs , 
when change was le s s  a c c e le ra te d , the  inform ation  and s k i l l s  th a t  a 
young person lea rn ed  served  him fo r  l i f e .
Now, however, the high degree of m ob ility  and amount and kinds o f
occupations a v a ila b le , c re a te  a s tro n g  case fo r making occupational p re -
3p a ra tio n  ongoing.
Sidney H arland, former Commissioner o f the United S ta te s  O ffice  o f 
E ducation , had made c a ree r education  a key concept o f h is  a d m in is tra tio n . 
”Helping c h ild ren  gain an awareness of the range of c a re e r  op tions a v a i l ­
ab le  to  them i s  an extrem ely im portan t p a r t 'o f  th e i r  development and i s
3. Hoyt, e t .  a l . ,  op. c i r . , p . 6 .
3indeed a prime o b jec tiv e  o f the O ffice of E ducation ."
Contemporary h is to r ia n  R ichard H o fs ta d te r has c a l le d  fo r  schools to  
co n cen tra te  on c a re e r  education  to  a l l e v ia te  when he d esc rib e s  as "a de­
c ided  c r i s i s  in  the  sense o f vocation  among young people."-*
The U nited S ta te s  Bureau o f Labor S t a t i s t i c s  appeared to  s u b s ta n t i ­
a te  the im portance o f a v ia b le  c a re e r  education  program. In  1969, the 
o v e ra ll  unemployment r a te  fo r  the  n a tio n  was 3*5 p e rc e n t. F0r  the  l 6- t o -  
19 y ea ro ld  group, the  p e rcen t rose  to  12 . 2 , and fo r  b lack  teenagers the  
unemployment r a te  was tw en ty-four p e rc en t.^
As o f September 1973, the  o v e ra ll  unemployment r a te  was a t  4 .3  m il­
l io n  fo r  a 4 ,8  p e rcen t o f the  employable p o p u la tio n . The Labor d ep art­
ment rep o rte d  th a t  the  lab o r fo rce  d id  no t d ec lin e  in  September as sh a rp -
7ly  as usual because many young people d id  n o t re tu rn  to  school.
Thus th e  in d ic a tio n s  were c le a r  th a t  young people must become aware 
o f the  world o f  work no t on ly  in  th e  a rea  o f a c tu a l  jo b s , bu t a lso  o f 
th e  t o t a l  fa c to rs  o f work p re p a ra tio n , job  a c q u is i t io n , and employment 
s a t i s f a c t io n .
I I .  LIMITATIONS
1 . High schoo l se n io rs  were the  only s tu d e n ts  in  th e  d i s t r i c t  to  
re c e iv e  the  o p in io n a ire .
-
Sidney Marland, "Ca££££ Education 1 & £LlYfi aQi - f e l l , ” Jou rna l o f 
Teacher E ducation , xxiv: 2 , Summer 1973, P* 84.
^R ichard H o fs tad te r, "The Age of Rubbish" Newsweek, (Ju ly  6 , 1970) ,
p . 21
^Roman C, P ucinsk i and Sharlene Pearlman H irsch , e d s . ,  "Prologue:
A Prospectus fo r  the S e v e n tie s , "The Courage to  Change. (Englewood C l i f f s ,  
New Je rsey : P re n tic e -H a ll, I n c . ,  1971), pp« 10- 11 .
7
Omaha W orld-Herald, October 5 , 1973, P* I
Ur
2. Only teach ing  s t a f f  among d i s t r i c t  employees p a r t ic ip a te d  in  
f i l l i n g  ou t the  o p in io n a ire .
I I I .  DEFINITION OF TERMS
! •  .Career ed u ca tio n . This term re fe r r e d  to  the  t o t a l  e f f o r t  o f pub­
l i c  education  and th e  community aimed a t  he lp ing  a l l  in d iv id u a ls  
to  become fa m ilia r  w ith  the  values o f a w ork-orien ted  so c ie ty , 
to  in te g ra te  these  values in to  th e i r  personal value system s, and 
implement these  va lues in to  th e i r  l iv e s  in  such a way th a t  work g 
becomes p o ss ib le , m eaningful, and s a t is fy in g  to  each in d iv id u a l.
2* V ocational ed u ca tio n . This term  re fe r re d  to  making in d iv id u a ls  
more employable in  one group o f occupations than in  an o th er.
3* V ocation. This term  re fe r re d  to  an in d iv id u a lly  de riv ed  theory
o f employment which lends c o n tin u ity  to  a p e rso n 's  se v e ra l occu­
p a tio n s  and jo b s . A person who has m astered th e  s k i l l s  o f both 
performance and job  task s  and opera tion  in  th e  s o c ia l  and p e r­
sona l environm ents o f work has in te rn a l iz e d  the  th eo ry  o f voca­
t io n .  to
C areer. This term re fe r re d  to  a sequence of jobs lin k e d  by the 
c o n tin u ity  of the  in d iv id u a l p e rs o n a lity ;  a vocation  in  a d d itio n  
to  ones r e s p o n s ib i l i ty  and i n i t i a t i v e  in  r e la t io n  to  i t ,  a l i f e ­
time achievem ent. 5
5* E ducation . This term re fe r r e d  to  in s tru c t io n  and lea rn in g  broad­
ly  re le v a n t to  performance in  a l l  or a co n sid erab le  number o f 
occupational ro le s  (as w ell as to  a g re a t many o th e r  purposes and 
l i f e  s i tu a t io n s . ) - ^
6 * T ra in in g . This term r e f e r r e d  to  in s t ru c t io n  and le a rn in g  con­
cerned w ith good performance o f a s p e c if ic  ta sk  or a s e t  o f ta sk s  
making up a job or occupation .T 2
g
Hoyt, &£* £!&•» P* 8»
^Rupert N. Evans, Foundations of Vocational E ducation . (Columbus, 
Ohio! C harles E, M e rr il , 1971)» p* 18.
"^Pucinski and H irsch , c i t . f p . 123.
11 .
12
Eugene S ta le y , P lanning O ccupational Sdwaa-Uan aM  Trapsing £s& 
DevelopmentP (New York! Praeger P u b lish e rs , 1971), p . 10.
57 . Super-curricu lum . This terra r e f e r r e d  to  the  e n t i r e ty  o f a l l  th e  
le a rn in g  o p p o rtu n itie s  o f a l i f e t im e .  These o p p o rtu n itie s  a re  
a l l  the  formal and in form al le a rn in g  experiences from b i r th  to  
death .T3
IV. ORGANIZATION OF THE PAPER
The s ta tem en t o f the problem, a b r ie f  d iscu ssio n  o f th e  problem and 
i t s  im portance, l im ita t io n s  o f the  s tu d y , and d e f in i t io n s  o f term s used 
a re  inc luded  in  the  fo rego ing  se c tio n  o f the  p roposa l.
Chapter I I  con ta in s a review  o f  th e  r e la te d  l i t e r a t u r e .  Chapter I I I  
d ea ls  w ith  th e  procedures of the  c o lle c t io n  o f  th e  d a ta . Chapter IV in ­
c ludes an a n a ly s is  o f the  d a ta  and g raph ic  re p re se n ta tio n s  o f the  f in d in g s  
o f the  3tudy. Chapter V in co rp o ra te s  the  summary and recommendations.
I b i d . , p . 55*
CHAPTER I I  
REVIEW OF THE LITERATURE
The to p ic  c a re e r  education  i s  under d isc u ss io n  and co n sid e ra tio n  from 
se v e ra l ed u ca tio n a l a re a s . Because th e re  are  conno ta tive  d iffe ren c e s  
among ed u ca to rs , the  challenge  to  improve c a re e r  education  meets vary ing  
responses depending on the in d iv id u a l 's  in te r p r e ta t io n  o f the  concept.
Career education  has c e r ta in  proponents who reg a rd  i t  as the coming 
emphasis in  a l l  education  and they advocate r e s t ru c tu r in g  the f i e ld  o f  
e d u c a t io n .^  O thers ^ iew  c a re e r  education  as j u s t  ano ther fad  th a t  w il l  
run i t s  course and be re le g a te d  to  the memory.
Surely  i t  i s  d e s ira b le  to  r e f l e c t  on these  p o in ts  o f view as w ell as 
th e  l e g i s l a t iv e  h is to ry  lead in g  to  the  modern concept o f ca ree r ed u ca tio n . 
I t  i s  to  th e  c o n s id e ra tio n  o f these  a reas t h a t  the  r e la te d  l i t e r a t u r e  i s  
concerned.
I .  LITERATURE CONCERNING THE IMPORTANCE 
OF CAREER EDUCATION
Pucinski advocated d ire c tin g  the e n t i r e  ed u ca tio n a l resources toward 
the  rec o g n itio n  th a t  e v e n tu a lly  "every s tu d en t must work fo r  s u rv iv a l, 
m aintenance, o r m o b i l i t y . F u r t h e r m o r e ,  the  tendency o f educating  
academ ically  ab le  s tu d en ts  fo r  more education  w hile o r ie n tin g  the le s s  
toward jobs i s  a p o lic y  th a t  must cease .
14P ucinsk i and H irsch , £&. c i t . . p. 12 .
7R ather, the  n a tio n a l commitment must be one of equipping each s tu ­
dent w ith  a m arketable s k i l l  reg a rd le ss  o f whether he in ten d s to  use i t  
now or l a t e r .  This in c lu d es those who in te n d  to  con tinue th e i r  form al 
educa tion .
Pucinsk i does n o t endorse the  id ea  o f sep a ra te  tra c k in g  fo r  those
who are  work-bound upon h igh  g raduation  a p a r t  from th e  college-bound
s tu d e n t. He does p lea  fo r  a system th a t  t r a in s  a l l  s tu d e n ts  fo r  the
w orld o f work and co n cu rren tly  p repares them fo r  co lleg e  en tran ce , w ith
l6every s tu d e n t a product o f  both  p ro cesses .
He sums up c a re e r  education  as being a g lobal commodity. I t  should 
combine s p e c if ic  teach ings in  occupational s k i l l s  in  o rd er to  meet tech ­
n o lo g ic a l needs. There should a lso  be broad o r ie n ta t io n  to  the  broad 
is su e s  co n fro n tin g  workers and a comprehensive emphasis on such lea rn in g  
s k i l l s  as read in g , com putational math, and w r itin g . In  a d d it io n , educa­
t io n  should provide self-know ledge and in s ig h ts  necessary  fo r  people to
17make a p p ro p ria te  d ec is io n s  about c a re e rs .
S ta ley  e x p lic a te s  some o f P u c in sk i 's  a t t i tu d e s  w hile c o n tr ib u tin g
-| Q
h is  b e l ie f s  in  the  c a re e r  education  a re a . S ta ley  f e e ls  th a t  c a ree r 
education  should  be d iv id ed  in to  fo u r overlapping  phases, th e  f i r s t  being 
g en era l ed u ca tio n . I t  i s  the  r e s p o n s ib i l i ty  o f th e  school to  broaden the 
in d iv id u a l and to prepare  him fo r  l i f e  in  so c ie ty  and fo r  c i t iz e n s h ip .
16t.. , jj&d* > P. 9 .
17_
I k i d . ,  p. 12 .
18
Eugene S ta le y , P lanning  QfifiURSfeLarial T rain ing  fo r
Eeveloom ent. (New York: Praeger P u b lish e rs , 1971), pp. 68- 69 .
8As such, genera l education  i s  a n early  in d isp en sab le  b u ild in g  block fo r  
a l l  modern-type o rg a n iz a tio n s .
Breaking down the ta sk s  o f general ed uca tion , one sees the fo llow ­
ing  o u tlin e  suggested :
1 , P rovide a core of knowledge, s k i l l s  and p e rs o n a li ty  t r a i t s  
th a t  a re  b a s ic a l ly  Im portant in  most or many occupational 
r o le s .  This core o f knowledge according  to  S ta le y  includes 
e f f e c t iv e  communication s k i l l s  such as read in g , w ritin g , and 
speak ing , a b i l i t y  to  perform a t  l e a s t  sim ple commutational 
math, and some comprehension o f the  p h y s ic a l, b io lo g ic a l ,  and 
s o c ia l  su rround ings,
2 , Induce le a rn in g  a t t i tu d e s  and le a rn in g  s k i l l s .  This compo­
nent o f g en era l education  S ta le y  sees as being the aspec t o f 
" lea rn in g  to  le a rn "  which i s  more im portan t than s p e c if ic
co n tan t o f what i s  lea rn ed . To f a c i l i t a t e  th is  kind of acqu i­
s i t i o n ,  S ta ley  suggests th a t  the emphasis be on d iscovery  and 
a p p lic a tio n  o f concepts and p r in c ip le s  r a th e r  than on ro te  
memory,
3 , Provide a genera l acquaintance w ith  th e  w orld o f  work and 
w ith  occupational p o s s ib i l i t i e s  and requ irem en ts . A system 
o f  i n te r r e la t in g  academic su b je c t m atter w ith inform ation  
about the  world o f work, o n -s i te  o bse rva tions of people a c t ­
u a lly  engaging in  work a c t i v i t i e s ,  and in te rv iew s and v i s i t s  
w ith  persons in  va rio u s occupations w il l  provide s tu d en ts  a 
more r e a l i s t i c  exposure to  c a re e rs .
C oro lla ry  to  teach in g  necessary  academic s k i l l s  and knowledges in
such areas as o ra l and w r i t te n  communication, com putation s k i l l s ,  b asic
b io lo g ic a l  and p h y sica l understand ings, and in  conveying the mqres of
th e  s o c ie ty , general education  should inc lude  some o r ie n ta t io n  to  the 
19world of work. 7
S ta ley  advocates beginning th is  o r ie n ta t io n  a t  the  prim ary grade 
l e v e ls ,  no t as s p e c if ic  v o c a tio n a l s k i l l s  bu t woven in to  s tu d ie s  on the 
p h y s ic a l , b io lo g ic a l ,  and s o c ia l  environm ent.
1 9
9 P» 13
9S ta ley  thus emphasizes problem so lv in g  kinds o f a c t i v i t i e s ,  an em­
p h a s is  Fryklund r e i t e r a t e s .  There i s  a co n stan t change occu rrin g  in  our 
environm ent which engenders new m a te r ia ls ,  new methods, and new ta s k s .
Y et, w hile change i s  c o n s ta n t, Fryklund perceives an "exceedingly  impor-
20ta n t  a b i l i t y ” th a t  w il l  rem ain. This a b i l i t y  i s  th a t  o f problem so lv in g . 
Yet, these  a t t i tu d e s  toward le a rn in g  and th e  fu n c tio n  o f schools in  
the c a re e r  component a re  n o t u n iv e rs a l .  As S ta ley  m entions, "a co n sid er­
ab le  v a r ie ty  o f a t t i tu d e s  about th e  proper r e la t io n  o f the  school c u r r i ­
culum to  the world of work e x is ts  among ed u ca to rs . This is su e  becomes
p a r t i c u la r ly  acu te  a t  the  secondary school le v e l ,  b u t a lso  ex tend down-
21ward in to  the  prim ary and upward in to  post-secondary .
Hoyt vo ices the same concern when he says th a t  u n fo r tu n a te ly  and 
too  o ften  some environments demand conform ity  from the  le a rn e r  and a s e t
o f  responses to  a s p e c if ic  code o f behavior and performance th a t  served
22an e ra  long p a s t .
Finch adds h is  concern along the  same vein when he s ta te s  th a t  
" a l l  too o ften  we are  s tu f f in g  the  heads o f the young w ith  products o f 
e a r l i e r  innovation  r a th e r  than teach ing  them how to  in n o v a te . We t r e a t  
t h e i r  minds as sto rehouses to  be f i l l e d  r a th e r  than as in strum en ts to  be 
u sed . 23 
20
Verne C. Fryklund, O ccupational A na ly sis . (New York: Bruce P ub lish ­
ing  Company, 1970) ,  pV 8 .
21
S ta le y , oja. c i t . , p . 69 .
22 t
Hoyt, e t .  a l., ,  op. c i t . , p. 38.
23
R obert H, F inch, "That Question of Relevancy", The School and the  
Democratic Environmentr The Danforth Foundation and the Ford Foundation, 
(New York: Columbia U n iv e rs ity  P re ss , 1970) ,  p . 21 .
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G rant Venn speaks conv incing ly  to  the  p o in t th a t  pub lic  ed u ca tio n ­
a l  in s t i t u t io n s  must be accountab le  to  the  p a re n ts , s tu d e n ts , and g en era l
2kp u b lic  th a t  support them,
Venn, d ir e c to r  o f the N ational Academy o f School Executives o f th e  
American A ssoc ia tion  of School A dm in istra to rs notes th a t  education  w ith  a 
n a tio n a l  budget o f n e a rly  $60 b i l l io n  i s  second to  th e  m il i ta ry  in  expend­
i t u r e s ,  I f  the  schools a re  to  be accoun tab le , then th e re  must be c le a r ly  
e s ta b lis h e d  g o a ls . I t  i s  Venn’s con ten tion  th a t  schools are  w il lin g  to  
be judged o r im a rily  on the percentage o f s tu d e n ts  going on to  c o lle g e . 
However, the  Ford Foundation’s E ducational F a c i l i t i e s  Laboratory  re p o r ts  
th a t  f o r ty - s ix  ou t o f every one hundred high g raduates do no t go on to
fu r th e r  ed u ca tio n . Of these  f o r ty - s ix ,  approxim ately  n ine are  t ra in e d
25
fo r  a c r a f t  or w hite c o l la r  jo b . T h irty -sev en  a re  l o s t  o r fo rg o tte n .
At some p o in t, th e re fo re , alm ost every product o f the  pub lic  schoo ls
goes o u t to  face  the world o f work, and most are  in  t o t a l  bew ilderm ent.
They have l i t t l e  in form ation  about th e i r  own s k i l l s  and a b i l i t i e s ,  much
le s s  about the  range and v a r ie t ie s  o f occupations open to  them. T heir
understand ing  o f the n a tu re  o f work i s  s u p e r f ic ia l .  The schools should
26
be h e ld  accountab le  fo r  th e i r  a b i l i ty  to  p repare  fo r  the  world o f work.
2k
G rant Venn, "Accountable For What? Measuring Up to the 'World o f 
Work” , The Courage to  Change. Pucinski and H irsch , e d s . , (Englewood C l i f f s , 
New Je rse y : ? re n t ic e -H a ll ,  I n c . ,  1971), p* 33*
25
I k l d . ,  p- ^ 0 .
26
I b id .
11
Venn goes even fu r th e r  as he suggests th a t  the  p rep a ra tio n  fo r
youth  to  be productive  workers in  so c ie ty  i s  the  major ed u ca tio n a l p r i ­
o rity *
J u s t  as S ta le y  cu ts  th re e  aims fo r  genera l ed u ca tio n , so does Venn* 
The l a t t e r  would hold  schools accountable fo r  im parting  to  a l l  s tu d en ts  
th e  b a s ic  ed u ca tio n a l s k i l l s  o f read in g , communication, and math because 
they  are  b a s ic  to  a l l  types o f  ro le s  in  the  world o f work*
The second sphere in  which Venn advocates school r e s p o n s ib i l i ty  i s  
in  the  a rea  o f job  placem ent o f s tu d e n ts . This may be accomplished by 
h e lp in g  a l l  s tu d e n ts  id e n t i f y  and lo c a te  a p p ro p ria te  employment, by o f f e r ­
in g  them counseling  on the  jo b , and by fo llow ing  them throughout th e i r  
c a re e rs .
The th i r d  a rea  o f r e s p o n s ib i l i ty  l i e s  in  teach ing  various job s k i l l s .  
To perform th is  se rv ice  to  s tu d e n ts , the fa c to rs  c o n s t i tu t in g  em ployabil­
i t y  must be determ ined and analyzed. Concomitant to  t h i s  s te p  comes the 
rec o g n itio n  of the  most e f f i c i e n t  ways to  teach  the em p loyab ility  f a c to r s .  
Furtherm ore, th ese  goals must be t r a n s la te d  in to  m easurable o b je c tiv e s ,
Campbell and S trou fe  s u b s ta n tia te  some o f Venn’s b r ie f s  w ith the
27former d ire c tin g  th e i r  remarks to  s ta te  departm ents o f education*
W riters say th a t  s t a te  ed u ca tio n a l agencies have confined  th e i r  concerns 
p rim a rily  to  personnel and f a c i l i t i e s  standards* Yet th e  g re a te s t  unmet 
need today in  American education  l i e s  w ith  the  improvement of the in ­
s t ru c t io n  component s p e c i f i c a l ly  in  p reparing  the youth o f the  se v en tie s  
f o r  the world o f work.
27
Ronald J .  Campbell and Gerald J .  S trouge, "The Emerging Role o f 
S ta te  Departments o f E ducation ,"  S treng then ing  S ta te  Department £ f  Educa­
t io n  T R. J .  Campbell, G. E, S tro u fe , and Donald H„ Layton, e d s . ,  (Chicago^ 
U n iv e rs ity  o f Chicago Midwest A dm inistra tion  C enter, 19&7)> PP* 76-101.
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They concur w ith Venn th a t  the pu b lic  ranks i t ' s  schools on the  
b a s is  o f the number o f g raduates who go to  co lleg e . Because of th is  in ­
t e r e s t  from the  p u b lic , s t a t e  departm ents o f education have n o t been en­
couraged , o rgan ized , o r a u th o rized  to  re fo cu s  education  programs toward 
p reparing  s tu d en ts  fo r  fu tu re  occupa tions.
These w r ite rs  c r e d i t  the  V ocational Education Act o f 1968 with pro­
v id in g  a stim u lus fo r  f in a n c ia l  m otivation  in  changing emphasis from a 
p r im a rily  academic education  in  the t r a d i t io n a l  sense p a tte rn e d  a f t e r  
European sch o o ls , to  a method o f education  in c lu s iv e  o f every s tu d e n t. 
This in c lu d es adequate occupa tiona l in s t ru c t io n  fo r e n try  in to  the  world 
o f work fo r  e ig h ty  percen t of s tu d en ts  who never f in is h  c o lle g e .
Paul B riggs, S uperin tenden t o f Schools in  C leveland, Ohio, adds
th a t  "s tu d en ts  must have the o p p o rtu n ity  to  develop b as ic  s k i l l s  fo r
le a rn in g  -  whether they  go on to  fu r th e r  education or jo in  the  world of
28work im m ediately upon leav in g  sch o o l."
Briggs i s  concerned s p e c i f ic a l ly  w ith  the p re p a ra tio n  o f s tu d e n ts  
fo r  u rb a n -re la te d  occupations. However, the same recommendations can be 
g e n e ra lize d  to  the e n tir e  s tu d e n t p o p u la tio n . For example, Briggs be­
l ie v e s  th a t  s tu d e n ts  should be encouraged to  in v e s tig a te  and fo llow  ju s t  
as soon as p o ss ib le  the c a re e rs  in  which they are in te r e s te d .
B ull en v is io n s c a re e r  education  as a way to  acq u a in t elem entary 
and ju n io r  high school youth w ith the  work world in  g enera l and then to 
prepare  them in  secondary school and c o lleg e  fo r en trance  in to  and ad-
28
Paul W, B riggs, "Scene of H o s t i l i ty  and Hopei The C ity  as Edu­
c a to r  fo r  Work", The Courage to  Change. Roman Pucinski and S# P. H irsch , 
e d s . ,  (Englewood C l i f f s ,  New Je rsey ! P re n tic e -H a ll, I n c . ,  1971), p. 50.
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29vancement in  a c a re e r  chosen c a re fu l ly  from among many*
He numerates some asp ec ts  th a t  he co n sid ers  necessary  fo r  c a re e r  
e d u ca tio n , namely ( l )  re sp e c t fo r  community needs; (2) broad c a re e r  in f o r ­
mation in  com bination w ith work experience; (3 ) use of such suppo rtive  
he lp  as p ro fe s s io n a ls  and community workers in  the  classroom ; (^) te a ch e r 
in - s e rv ic e  program s; (5 ) in te g ra t io n  o f e x is t in g  su b je c t m atte r in  the 
high schoo ls; and (6) use o f the  e n t i r e  community as a le a rn in g  la b o ra ­
to ry .
To en la rg e  upon th is  id ea  o f support systems one can tu rn  to  WTe r -
n ick  who has a r a th e r  comprehensive p re s e n ta tio n  concerning u t i l i z a t i o n
30o f the  support system concept a llu d ed  to  by D ull.
W ernick's th e s is  i s  th a t  teach e rs  should  be t ra in e d  to u se -th e  sup­
p o r tiv e  s e rv ic e s  in h e re n t in  th e  community. This u t i l i z a t i o n ,  he h o ld s , 
w i l l  len d  sp o n ta n e ity  and v a r ie ty  to the  c a re e r  education  curriculum  and 
w i l l  p reven t the  te a c h e rs ' becoming a s s i s t a n ts  to  tex tbooks.
He suggests  th e se  components o f the  support systems**
I .  Ways to  u t i l i z e  community re so u rces  
A* M aintain a community reso u rce  f i l e
B, Encourage a p a re n ta l involvem ent system
C. U ti l iz e  school-community l ia i s o n  workers
I I .  Ways to u t i l i z e  a d m in is tra tiv e  supports
A. Encourage s t a f f  development a c t i v i t i e s
B. C reate te c h n ic a l  supports such as le a rn in g  cen te rs
I I I .  Ways to  u t i l i z e  a pup il guidance system
A. S et up a b io g rap h ica l in fo rm ation  system
B. Coordinate guidance programs fo r  studen ts .
29
Lloyd W. D ull, "The C lu ste r Concept in  Career E ducation ," 
E d u ca tio n a l L eadersh ip , xxx: 3, (December, 1972), pp. 218-221.
3°
W alter W e r n i c k ,  Teaching Career Development in  ihs. E i^ m i lL y  
A stea V  A H its -  cen tered  Approach (W orthington. Ohio* Charles Jones Pub­
l i s h in g  Co., 1973)* PP* 91-98.
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One can thus see th a t  much l i t e r a t u r e  supports the need fo r a c a ree r  
education  concept. Some w r i te r s  p re sen t a th e o re t ic a l  and p h ilo so p h ica l 
r a t io n a le  w hile o th ers  emphasize the p r a c t ic a l  a p p lic a tio n s .
Perhaps Scobey summarizes the p re v a le n t l i t e r a t u r e  when she says
11t h a t  c a ree r  education  i s  n o t c le a r ly  d efin ed  y e t .  I t  i s  a broader con­
c e p t than in d u s t r ia l  a r t s  o r v o ca tio n a l educa tion . Career education  i s  
ongoing from k in d e rg a rten  to  graduate schoo l. I t  i s  o r ie n te d  toward ca­
re e rs  and c a re e r  choices bu t th is  recognizes th a t  i t  i s  p a r t ly  dependent
uoon sound b a s ic  ed u ca tio n . Perhaps id e a l ly  c a ree r  education  encompasses 
th e  t o t a l  education  program.
Before leav in g  th is  s e c tio n  of th e  r e la te d  l i t e r a t u r e ,  one should 
examine the in flu e n ce  of the  work e th ic  concept. S evera l w r ite rs  in  the
f i e l d  have tu rned  th e i r  a t te n t io n  toward th i s  i n f lu e n t i a l  fo rc e .
32Hoyt makes some s a l i e n t  observations in  th is  a re a . Career educa­
t io n  in  e a r ly  ch ildhood educa tion  and in  elem entary school accepts and 
prom ulgates these  assum ptions among o th e rs ;
1 . At l e a s t  some people must work i f  so c ie ty  i s  to  su rv iv e .
2. All work needed by so c ie ty  i s  honorable .
3* Any worker who perform s such work w ell i s  honorab le .
Work th a t  some people enjoy i s  d is l ik e d  by o th e rs .
5. No one has the  r ig h t  to  impose h is  work l ik e s  and d is l ik e s
on o th e rs .
33Sheggrud continues the  same theme. fie sees the  ro le  o f a l l  p e r­
sonnel a t  the  elem entary school le v e l  in  r e la t io n  to  c a re e r  education  as
31
fdury-Margaret Scobey, ’’Coping in  a Technological C u ltu re . ”Educa­
t i o n a l  L eadersh ip , xxx* 3, (Becember, 1972), pp. 229-232.
32
H° y t ,  s i .  £ i t . »  pp. 673- 67'*.
33
B arry l B# Sheggrud, "Career Education A c t iv i t ie s " ,  Center Forumr 3 
(F eb ruary , 1973), p . 3 .
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f o s te r in g  p o s it iv e  a t t i tu d e s  toward o n e se lf  and the world o f work and the 
le a rn in g  about o n e se lf  and the  world of work, Development o f p o s itiv e  
a t t i tu d e s  toward workers invo lves an understanding  and acceptance o f the 
d ig n ity  and worth o f every worker,
W orthington a lso  c i t e s  the t r a d i t io n a l  work e th ic  as he say s, ’’The 
fundam ental concept o f c a re e r  education  i s  th a t  a l l  ed u ca tio n a l e x p e ri­
en ces, cu rricu lum , in s t r u c t io n ,  and counseling  should be geared to  p re ­
p a rin g  each in d iv id u a l fo r  a l i f e  o f economic independence, pe rsonal f u l -
3^f i l lm e n t ,  and an ap p re c ia tio n  fo r  th e  d ig n ity  of work. I t s  main pur­
pose i s  to  p repare  a l l  s tu d e n ts  fo r  su c ce ss fu l and rew arding l iv e s .
In summary, one can note Fadim an^ observation  th a t  th ere  i s  no 
need to  b e lie v e  th a t  America i s  exempt from the h i s to r ic a l  p a tte rn  o f the
35 _
d e c lin e  o f  n a tio n s  th a t  abandon the  work e th ic .  This r e a l iz a t io n  i s  
seen as the  m otivating  fo rce  behind growing emphasis on c a re e r  education  
in  America,
Robert *1, W orthington, ”A Home-Community Based C areer Education 
Model, "E ducation Leadership., xxx: 3 (December, 1972)* pp. 213-21**.
35 .
C lif to n  fadiraan, Career education  Resource, Guide. (General Learn 
C o rpo ra tion , 1972), pp. 1-3*
I I .  LITERATURE RELATED TO CONTROVERSIES 
IN CAREER EDUCATION
Any new to p ic  in  education  o r , indeed , in  most f i e ld s  g en era te s  d is  
c u ss io n , and con troversy  which may be pu rposefu l in  id e n tify in g  and c l a r i  
fy ing  s tre n g th s  and weaknesses of the  innovation . Career education  i s  
no ex cep tion .
Dull suggests the  fo llow ing  g u id e lin e s  to  avoid some p o ss ib le  p i t ­
f a l l s  in  c a re e r  education* ( l )  be c e r ta in  th a t  work-study programs do 
not become back e n tr ie s  in to  c h ild  la b o r ;  (2) c a ree r education  must no t 
be used to d iscourage the disadvantaged  from seeking co lleg e  en tran ce ;
( 3 ) these  programs must no t be seen as panaceas; (**) the e le c to ra te  may 
be r e lu c ta n t  to  mandate necessary  funds to r e s tru c tu re  the curricu lum ;
( 5 ) th e re  may be lack  o f cooperation  from business and in d u s try  in  p ro ­
v id in g  w ork-study o p p o r tu n it ie s ;  (6) too many people may be t ra in e d  fo r  
th e  jobs a v a i la b le ;  (?) th e re  i s  a need to  counter ’^ A nti-youth" f e e l in g
in  h ir in g ;  and (8) b a sic  education  to o ls  must no t be n eg lec ted ,
37Nash and Agne jo in  the  negative  chorus. They b e liev e  th a t  those 
advocating  reform  are basing  th e i r  advocacy on four q uestionab le  assump­
t io n s .  These assum ptions concern the te a ch in g -lea rn in g  experiences*
1. Career educators assume th a t  because s p e c ia l iz a t io n  i s  1 the 
key to  occupational success , then the  le a rn in g  experience 
i t s e l f  must be h ig h ly  s p e c ia liz e d .
36
D u ll, op. c i t . ■ pp. 222-22**.
37
Robert U. Nash and R ussell M. Agne, "A Case of M isplaced ReleD 
vance ,"  ia u x a a l  oL I t tfrtthfiE E ducation, xxiv* 2 (Summer, 1973)* pp. 37-91.
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They d esc rib e  a h ig h ly  sp e c ia liz e d  c a re e r  education  program in  So­
noma County, C a lifo rn ia , and c r i t i c i z e  what they  see as the production  o f 
th e  " tunne l v is io n "  among the  s tu d en ts  and lament the  n e g le c t o f the  " in ­
t u i t i v e ,  s p i r i t u a l ,  and em otional l i f e  dependent fo r  i t s  s tre n g th s  on th e  
a r t s ,  hum an ities, and relig ion* '*
2 . Career educato rs assume th a t  le a rn in g  must occur in  one sequen­
t i a l  o rd er.
The au tho rs urge th a t  teach e rs  must no t o rganize a l l  the  students*  
tim e fo r occupa tiona l awareness and te c h n ic a l t r a in in g .  Rather than 
" lo ck -s te o "  s tu d e n ts  in  c a re e r  education  la d d e rs , in d iv id u a l d if fe re n c e s , 
and each p e rso n ’s "unique rhythm fo r  le a rn in g "  must be considered .
3* Career educato rs o ften  assume th a t  a s p e c if ic  body of s k i l l s  
and knowledge should be req u ire d  o f a l l  s tu d e n ts .
The w r ite rs  s t r e s s  th a t  "v ision  and daring" a re  n o t included  in  
c a re e r  educa tion  programs. S tu d e n ts , they  contend, competencies in  many 
o th e r  a re a s . S tudents need to  expand the probing a sp ec ts  of th e i r  p e r­
s o n a l i t i e s  and be conscious o f the  s o c ia l  world and th e i r  ro le s  in  i t .
4 . Career educato rs assume th a t  a perform ance-based curriculum  
w il l  r e l ie v e  the  in e q u it ie s  o f  c re d e n tia lism .
Nash and Agne take much of th is  d isc u ss io n  from Charles Reich. I t
s
i s  R e ich 's  co n ten tio n  th a t  the meaning of work should be d e c e n tra liz e d . 
Once th is  o ccu rs , people w il l  depend le s s  on c re d e n tia ls  and s ta tu s  to 
g ive value to  th e i r  work. Q uestions w il l  become more "How w il l  a c a re e r  
b e s t  f i l l  my t o t a l  l i f e  s ty le ? "  or "How can I  help  c re a te  a so c ie ty  where 
everyone can l iv e  a s a t i s f y in g ,  autonomous, and c re a tiv e  l i f e ? "  Ho long ­
e r  w il l  one ask ; "How p re s tig io u s  or how much does i t  pay?"
Koerrier in  a conversa tion  w ith Marland in d ic ts  the  idea  o f c a re e r
18
ed u ca tio n  as he p resen ts  h is  ideas of the shortcom ings o f the c a re e r  edu- 
39c a tio n  concept#-' Koerner s ta te s  th a t  teach e rs  a re  far-rem oved from the 
work fo rc e , th a t  guidance counselors cannot advise  e f f e c t iv e ly  th e i r  s tu -
I
den ts in to  co lleg e  or job  choices as i t  i s  and th a t  teach e rs  a re  unable 
to  s ta y  c u rre n t w ith th e i r  su b je c t m a tte r . Thus, he a sk s , how can teach ­
e rs  teach  a whole new group of su b je c ts  invo lved  in  the  lab o r market?
J u s t  as Korener exp resses the thought th a t  te a c h e rs  w ill  have to
add to  th e i r  teach ing  knowledge to  inc lude  work w orld concep ts , Hoyt
40makes th is  obse rva tion  also# Career education  as Hoyt d e p ic ts  i t ,  how­
e v e r , i s  fa r  broader in  scp)pe th a t  the  mere a d d itio n  o f a few more u n i ts .  
R a th e r, i t  amounts " to  a major re v is io n  o f the e n t i r e  curricu lum  in  the 
secondary sch o o l, along w ith  s ig n i f ic a n t  ad ap ta tio n s  in  the  c u rre n t cu r­
ricu lum  o f the  elem entary s c h o o l ." ^
These changes w il l  re q u ire  time and funds fo r  p re p a ra tio n , in - s e r ­
v ice  knowledge, a c q u is i t io n , ap p ro p ria te  teach ing  m a te r ia ls , and g re a te r  
a v a i la b i l i t y  o f such m a te r ia ls  as a u d io -v isu a ls  o f a l l  v a r i e t i e s .  There 
must a lso  be s u f f ic ie n t  suppo rt personnel to  a c t as l ia i s o n  between 
school and community and to  serve  as in form ation  g a th e re rs ;  p lanners o f 
f i e l d  t r i p s ,  and o th e r comparable du ties#
39
James B. Koerner, "A Conversation w ith Sidney P. G arland, J r .  and 
James D# Koerner, (Washingtons Council fo r  Basic E ducation , February, 
1973), PP. 3-'+.
40
H oy t., £ i £ . , pp. 123-125#
41 
IMA* $ p# 123#
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F in a lly ,  Hoyt sees the  need fo r  classroom  teach ers  to  change th e i r  
a t t i tu d e s  about workers and jobs n o t re q u ir in g  the b a cc a lau re a te  o f ca­
r e e r  education  i s  to  succeed.
'The con troversy  con tinues to  f l a r e  among schools o f thought concern­
in g  c a re e r  educa tion . One b a ttleg ro u n d  i s  an is su e  o f the  N ational Ob­
se rv e r  th a t  saw G arland, Coleman, and B, Frank Brown argue fo r  the  ne-
k2c e s s i ty  o f  c a re e r  education  while o th e rs  p resen ted  the negative  a sp e c ts .
B. Frank Brown, Chairman of the  N ationa l Commission on the Reform of 
Secondary E ducation , has th is  comment. " I  th ink  compulsory education  be- 
yond fo u rtee n  i s  u n c o n s t itu t io n a l . v He continues w ith  the  thought th a t  
compulsory education  broadens and p e rp e tu a te s  the g en era tio n  gap. S tu­
den ts a re  no t prepared  fo r  the r e a l  world o f work.
Kierman, Executive S e c re ta ry  o f Secondary School P r in c ip a ls ,  adds to  
Brown*s c o n te n tio n s , and-Kierman goes f u r th e r  w ith some suggestions th a t  
in c lu d e  l e t t i n g  s tu d en ts  ou t o f c la s s  o c cas io n a lly  to  do som ething, pa id  
o r unpaid , in  the  r e a l  w orld,
The N ational Observer a r t i c l e  goes on to  say th a t  th e  Nixon adm inis­
t r a t io n  has been try in g  to deal w ith  the  ''dilemma** th a t  only twenty p e r­
cen t o f e n te r in g  co lleg e  s tu d e n ts  complete c o lle g e . Then th ere  i s  no 
guaran tee  th a t  those who have co lleg e  degrees can use them.
However, th e re  are  concerns on the  p a r t  o f o th e rs  th a t  c a re e r  educa­
t io n  i s  no t the  answdr. Some teach e rs  fe a r  th a t  more s tu d en ts  in  the
h2
N ationa l O bserver, x i is  ^1, (October 13, 1973), PP» 1» 12, 13. 
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work world p a r t  time w i l l  c o s t them th e i r  teach ing  jobs by decreasing  
en ro llm en t. O ther c r i t i c s  p o in t out th a t  a c tiv e  p a r t ic ip a t io n  in  a ca­
re e r  educa tion  p lan w il l  involve h ir in g  more personnel and in c rease  edu­
c a tio n  c o s ts  through necessary  suppo rtive  s e rv ic e s .
There i s  some negative  re a c tio n  to  the  M inneapolis c a re e r  education  
program developed under the  ausp ices of M inneapolis S uperin tenden t, John
B. Davis. This program i s  an a ttem pt to  l ik e  the  schools to  the world 
o f work w ith  experim ents th a t  have allow ed thousands o f teenagers to  t r y  
ev ery th in g  from b a l l e t  to  c o n s tru c tio n  work.
Y et, the  N ational Observer a r t i c l e  con tinues th a t  th e re  has been 
o p p o sitio n  to  th i s  program from ’’p a re n ts , te a c h e rs , b u sin ess , la b o r , and 
government" to  name a few. One of the  f e a r s  i s  the  flood ing  o f the 
lab o r m arket; c o ro lla ry  to  th is  i s  the  worry th a t  c h ild  lab o r laws w il l  
be m isused or circum vented w ith the consequence of c h ild  lab o r abusej
Thus, the  l i t e r a t u r e  r e f l e c t s  the  r e a l  a reas o f  concern of antagon­
i s t  and p ro ta g o n is t  in  the  ca ree r a ren a .
Hoyt i s  perhaps the  most thorough in  the  t o t a l  d iscu ssio n  o f c a re e r  
ed u ca tio n . C e rta in ly  h is  b ia ses  a re  pro c a re e r  ed uca tion . S t i l l  he 
a lso  adv ises  on p o ss ib le  negative  a sp e c ts . Among h is  suggestions i s  
the  warning to  beware o f narrowing goals too s t r in g e n t ly .  This narrow­
ing  he fo re se e s  as o ccu rrin g  i f :
1 . S tudents a re  p repared  fo r  employment in  a p a r t ic u la r  
e s tab lish m en t.
2. There i s  co n cen tra tio n  on sp e c ia l  s k i l l s  needed fo r 
employment a t  th a t  tim e.
3. S tudents are  sh ie ld e d  from co n sid erin g  a l te rn a t iv e  
o ccu p a tio n s .
45>
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Only d e s ira b le  a sp ec ts  o f chosen occupations rece iv e  
em phasis•
5* ^11 s tu d en ts  no t e n th u s ia s t ic a l ly  accep ted  by lab o r
o rg an iz a tio n s  and employees are  r e je c te d ,
6 . S tudents rec e iv e  discouragem ent from seeking  h igher 
educa tion .
7 . S tudents a re  d iscouraged  from leav in g  an o r ig in a l ly  
chosen f i e l d  even though they  a re  no longer in te r e s te d  
in  i t .
8 . Graduation i s  w ithheld  from stu d en ts  who do no t e n te r  
th e i r  planned fo r  occupation .
These p ra c tic e s  accord ing  to  Hoyt would be repugnant to  a l l  teach ­
e rs  bu t th e i r  occurrence must be guarded a g a in s t n e v e r th e le s s .
Hoyt adds f in a l  words o f sug g estio n , s p e c i f ic a l ly  in  the a reas o f
kn
use of community re so u rc e s . I t  i s to  these  concerns th a t  he advo­
c a te s  fu r th e r  da ta  c o l le c t io n :  ( l )  the  occupational community's a b i l i ­
ty  to  serve  as an answer se rv ic e  to  sp e c if ic  c a re e r  education  questions 
from s tu d e n ts , p a re n ts , co u n se lo rs , and te a c h e rs ; (2) more r e l i a b le  
surveys of fu tu re  employment needs; (3 ) ways o f a t ta in in g  community 
h e lp  in  e s ta b lis h in g  occu p a tio n a l in fo rm ation  l i b r a r i e s ;  and (^) ways 
to  promote community a s s is ta n c e  in  p rov id ing  to ju n io r  and sen io r high 
le v e l  s tu d en ts  p r a c t ic a l  o r ie n ta t io n  to  the  world o f work.
Whichever stance  one may take regard ing  the n e c e ss ity  of c a ree r  
ed u ca tio n , the r e la te d  l i t e r a t u r e  makes i t  obvious th a t  the  concept i s  
o f moment in  ed u ca tio n .
I I I .  LITERATURE'ON LEGISLATION'*'8 
AND CAREER EDUCATION
By the tu rn  of the cen tu ry  the expanding economy had c re a te d  need
^7
I b i d . ,  pp. 116- 122 .
K olestoe and Frey, op. c i t . , p . 1 ^ 8 - l6 l .
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fo r  s k i l l e d  manpower on f a c to r ie s  and farm s. A ppren ticesh ip  programs 
d id  not keep pace w ith the demands and schools d isp lay ed  l i t t l e  i n t e r e s t  
in  p rov id ing  v o ca tio n a l educa tion .
Thus Congress passed the V ocational Education Act o f 1917* known 
as the  Smith-Hughes Act. I t ’s $7.2 m illio n  annual a u th o riz a tio n s  o f f e r ­
ed c a te g o r ic a l  a id  fo r  e s ta b l is h in g  programs in  the  f i e ld s  o f ( l )  a g r i ­
c u ltu re ;  (2) trad e  and in d u s t r ia l  educa tion ; and ( 3 ) home economics. 
Approximately $1 m illio n  a year was a llo c a te d  fo r  t r a in in g  v o ca tio n a l 
te a c h e rs .
In  the  1930 's , th re e  a d d it io n a l  laws provided fu r th e r  a s s is ta n c e  
fo r  v o c a tio n a l education  as sh o rt- te rm  supportive  m easures. Th&se a c ts  
a re  the  George-Read, G eorge-E lizay , and George-Deene A cts, d i s t r ib u t iv e  
education  p ro v is io n s  began in  1936.V
The Federa l c o n tr ib u tio n s  in  the  o r ig in a l  th re e  a reas  had grown to 
$20 m illio n  annually  by the end of World War I I .
The George-Barden Act o r the  V ocational Education Act  o f 19^ +6 ex­
tended the  1917 le g i s l a t io n .  I t  added $29 m illio n  to  annual v o c a tio n a l 
education  e x p en d itu re s . In 1956> an amendment added p r a c t ic a l  nu rsing  
and f is h e ry  to  the  l i s t  of approved co u rses .
Passage o f the N ational Defense Education Act (N.JQ.E.A.) in  1953 
au th o rized  $15 m illio n  annual expend itu res fo r  fou r y ears  to  support 
a rea  v o ca tio n a l programs to  t r a in  h ig h ly  s k i l le d  te c h n ic ia n s  e s s e n t ia l  
to  n a tio n a l  defense . Among the  covered occupations were e le c t ro n ic s ,  
d a ta  p ro ce ss in g , computer programming, and m echanical, chem ical, e le c ­
t r i c a l ,  and a e ro n a u tic a l en g in eerin g .
P re s id e n t John F. Kennedy asked the  S ecre ta ry  o f h e a l th , E ducation ,
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and W elfare to  appo in t a panel to  review , e v a lu a te , and recommend im­
provement in  v o ca tio n a l education  programs. The re p o r t  which th is  panel 
subm itted  in  1962 c a lle d  fo r  a new v o ca tio n a l a c t  and fo r  s u b s ta n t ia l  
in c re a se s  in  fe d e ra l  a p p ro p ria tio n s  fo r v o ca tio n a l and te c h n ic a l edu­
c a tio n .
P re s id e n t Lyndon Johnson signed the  Vocational Education Ac t  o f 
1963. E t broadened in s t ru c t io n  in  a g r ic u l tu re ,  home economics, and d i s ­
t r ib u t iv e  ed u ca tio n . A dditional p ro v is io n s were made fo r  e s ta b l is h in g  
a rea  v o ca tio n a l sch o o ls , work-study program s, and development o f voca­
t io n a l  education  fo r  those w ith sp e c ia l  ed u ca tio n a l needs or o th e r hand­
ic a p s . *
Other C ongressional l e g is la t io n  in  the  I9 6 0 ’s d e a l t  w ith the Man­
power Development and T rain ing  Act (MDTA), Job Corps, Neighborhood 
Youth Corps, and the Youth Conservation Corps. The l a s t  th ree  agencies 
were au th o rize d  under th e  Economic O pportunity  Act o f 1964, Among o th er 
s ig n i f ic a n t  l e g i s la t io n  in  the a rea  a re  the  N ational V ocational S tudent 
Loan Act o f 1965 and th e  Area Redevelopment Act o f 1962.
S carcely  any re fe ren ce  on c a re e r  education  f a i l s  to mention the 
s ig n if ic a n c e  o f the  V ocational Education Amendments o f 1968 to  the 
whole to p ic  o f c a ree r education.. The i n i t i a l  p ro v isio n s au th o rized  
Congress to  spend $2.8 b i l l io n  over a f iv e -y e a r  p e rio d . The impetus fo r  
th is  l e g i s la t io n  came from the need to  c o n so lid a te  v o ca tio n a l education  
l e g i s la t io n  and to  a id  schools in  moving occupa tiona l p rep a ra tio n  
courses in to  the  te c h n o lo g ica l e ra  in  o rder to  meet the  demands of the  
second h a l f  o f the tw e n tie th  cen tu ry .
Some h ig h lig h ts  o f th i s  a c t  a re :
2 k
1* S,tr%te gcftfl.fr,a • F edera l g ran ts  can come to  s t a te s  to  he lp  these
bodies develop new v o c a tio n a l education  programs and to  main­
t a i n ,  ex tend , and improve those  a lready  in  e x is te n c e . These 
programs a re  open to  a l l  who need t r a in in g  o r r e t r a in in g  
whether they  are  e n ro lle d  in  schoo l.
2 . Efafiiaplflry. PXa&Earoa and p r o je c ts . In  o rder to  b ridge  the  gap
between school and work and to  reduce the  high le v e l  o f  youth
unemployment, exemplary programs and p ro je c ts  may be i n i t i a t e d  
to  promote coopera tion  between pub lic  educa tion  and manpower 
ag en c ie s . Such programs may be designed to*
(1) fa m ilia r iz e  elem entary  and secondary tea ch e rs  w ith 
the  world o f work;
(2) provide fo r  work in te n s iv e  occupational counseling  
during th e  l a s t  y e a rs  o f school to  i n i t i a l  job 
placem ent;
(3 ) provide fo r  work experiences during the  school year 
o r summer;
( k ) broaden v o c a tio n a l education  curricu lum ;
( 5 ) arrange fo r  exchange o f personnel from sch o o ls , man­
power ag en c ie s , and in d u s try ;
(6) re le a s e  young workers from jobs on a p a rt- tim e  b a s is  
to  in c re ase  t h e i r  ed u ca tio n a l le v e l ;  and
( 7 ) o f fe r  p ro fe s s io n a l p rep a ra tio n  fo r  p o te n t ia l  te a c h ­
e rs  o f v o c a tio n a l ed uca tion .
3 . Cooperative e d u ca tio n . These programs a re  designed  to  provide 
o n -th e -jo b  experience coo rd ina ted  w ith  classroom  le a rn in g  p lan­
ned jo in t ly  by schoo ls and em ployers.
k . Work-Studv program. In  th ese  programs s tu d e n ts  can work and 
earn  w hile co n tin u in g  t h e i r  educa tion . S tu d e n ts ' number of 
work hours and compensation a re  lim ite d  in  most in s ta n c e s .
5 . Curriculum developm ent. Funds are provided fo r  developing and 
d issem ina ting  v o ca tio n a l educa tion  curricu lum  m a te r ia ls , fo r  
e v a lu a tio n  o f such m a te r ia ls ,  and fo r  t r a in in g  personnel in  
curricu lum  developm ent.
6 . Cflqgufflsc and hamsmaking asisifisiiaa* Support goes to  home eco­
nomic programs th a t  (a) encourage g re a te r  a t te n t io n  to  d iv erse  
s o c ia l  and c u l tu r a l  c o n d itio n s , e sp e c ia l ly  in  econom ically de­
p ressed  a re a s ; (b) provide p rep a ra tio n  fo r  p ro fe s s io n a l le a d ­
e rsh ip ; (c) p rov ide p re p a ra tio n  fo r  homemaking or the  dual ro le  
o f homemaking and wage e a rn e r ;  and (d) provide consumer educa­
t io n .
7 . E duca tiona lly  d isadvan taged  s lild sn ia -  The emphasis o f  th i s  
p ro v is io n  i s  an a llo tm en t o f  funds to  develop v o ca tio n a l pro­
grams fo r  persons who have academic, socioeconom ic, o r o th e r 
handicaps which p reven t success in  re g u la r  v o ca tio n a l education
program s•
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8 . E ducational personnel t r a in in g * Experienced v o ca tio n a l educa­
t io n  personnel can pursue fu l l- t im e  s tu d ie s ,  update occupation­
a l  competence, o r p a r t ic ip a te  in  in -s e rv ic e  and sh o rt- te rm  i n ­
s t i t u t e s ,
9 . Research and t r a in in g . Funds a re  re se rv ed  f o r :  resea rch  in
v o c a tio n a l educa tion ; p ro je c ts  in  new c a re e rs ;  and occupations; 
experim en ta l, developm ental, and p i lo t  programs designed to  
t e s t  the e ffe c tiv e n e ss  o f re sea rch  f in d in g s ; and t r a in in g  p ro ­
grams to  f a m ilia r iz e  persons w ith  su c ce ss fu l programs in  th ese
a re a s  and in  re sea rch  f in d in g s ,
10 . R e s id e n tia l sc h o o ls , Ihese schools can be c o n s tru c ted  fo r
youths 15 to  21 years o ld  and a re  to  provide v o ca tio n a l educa­
t io n  fo r  those youths who need fu ll- t im e  study on a r e s id e n t ia l
b a s is  in  o rder to  b e n e f it  f u l ly  from such an educa tion , (Power
i s  given to  the  U. S. Commissioner o f Education to  make g ran ts  
fo r  the c o n s tru c tio n , equipm ent, and o p e ra tio n  o f these  sc h o o ls .)
l i -  P lann ing  and a d v is in g . To rece iv e  th e i r  a llo tm e n ts , s t a te s
must submit p lans re p re se n tin g  th re e - to - f iv e  years fo r  program s, 
s e rv ic e s ,  and a c t i v i t i e s  to  be conducted in  th e  v o c a tio n a l-  
education  f i e l d .  N ational and s ta te  adv iso ry  co u n sils  a re  a lso  
e s ta b l is h e d  under th is  l e g i s l a t io n  and are  to  re p re se n t vo ca tio n ­
a l  needs of la b o r , management, and th e  needs o f the  poor and the  
d isadvantaged . Membership w i l l  come from a wide range o f edu­
c a tio n a l  in s t i tu t io n s  and manpower and ed u ca tio n a l ag en c ie s .
Hoyt says th a t  th e  n a tio n a l  tre n d  in  v o ca tio n a l education  l e g i s l a ­
t io n  over th e  l a s t  decade has been to  allow  more fe d e ra l  funds in  to
if 9
more f a c e ts  o f c a re e r  ed u ca tio n . However, more fe d e ra l  l e g i s l a t io n  
w i l l  be n ecessa ry  to  extend the  range of c a ree r  ed u ca tio n .
For example, fe d e ra l  v o c a tio n a l education  l e g i s la t io n  c u rre n tly  
does n o t allow  expend itu res fo r  programs th a t  a re  concerned w ith occu­
p a tio n s  re q u ir in g  a b acca lau rea te  degree fo r  e n tra n ce . Such boundaries, 
he con tends, a re  d e s ira b le  and must be extended to  inc lude  a g re a te r  
v a r ie ty  o f programs.
The American V ocational A s so c ia tio n 's  House o f D elegates in  t h e i r
I*.?
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December 1971 convention in  P o rtlan d , Oregon, took s ig n i f ic a n t  s te p s  in  
o u tlin in g  the  kinds of p ro v is io n s  th a t  c a re e r  educa tion  should c o n ta in . 
That body concluded th a t  the  fo llow ing  a reas  should  rece iv e  le g i s l a t iv e  
suppo rt:
1 . Programs a t  th e  e lem entary , m iddle, secondary , p o s t-  
secondary, and a t  the  co n tin u in g  le v e l  o f  education  
designed  to  develop an aw areness o f  the  world o f work, 
and fo r  programs th a t  develop c a re e r  o r ie n ta t io n ,  pro­
v ide sp e c ia liz e d  t r a in in g  fo r  occupations and /o r occu­
p a tio n a l  c lu s te r s ,  and fo r  those  programs th a t  pro­
v ide fo r  t r a in in g  or r e t r a in in g  o f a d u lts  fo r  new c a r­
e e rs ;
2 . Programs under the  jo in t  sponsorsh ip  o f business and 
in d u s try  and the  p u b lic  school system ;
3. Programs fo r  developing the  c a re e r  o f homemaking and 
th e  ro le  o f the  fam ily  in  c a re e r  educa tion ;
Programs fo r  employers to  provide o b se rv a tio n a l work 
experiences and work-study programs fo r  p re se n t and 
p ro sp ec tiv e  w orkers;
. 5« Programs fo r  v o ca tio n a l guidance a c t iv i t i e s  a t  a l l  
le v e ls  o f the  ed u ca tio n a l s t r u c tu r e ;
6 . Programs to  develop placem ent a c t i v i t i e s ;
7. Programs fo r  the  development o f cu rricu lum , p repara­
t io n  of in s t r u c t io n a l  m a te r ia ls ,  and fo r  the  educa­
t io n  of p ro fe s s io n a l personnel to  use the  newly de­
veloped c u r r ic u la r  m a te r ia l;
8 . Programs th a t  suppo rt the  p ro fe s s io n a l development 
o f c a re e r  education  personnel and fo r  programs th a t  
prepare  te a c h e rs , a d m in is tra to rs , su p e rv iso rs , and 
guidance persons a t  p re -se rv ic e  l e v e ls ,  and fo r  
such e n t i t i e s  as in -s e rv ic e  i n s t i t u t e s ;
9 . Research and development programs and f o r  exemplary 
programs designed  to  develop new models f o r  c a re e rs ;  
and
10. N ationa l, s t a t e ,  and lo c a l  adv iso ry  co u n c ils  on ed­
u ca tio n  fo r  c a re e rs .
D espite the impetus from fe d e ra l l e g i s l a t i o n ,  i t  i s  necessary  to
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inv o lv e  s t a t e  boards o f educa tion  and s ta te  departm ents o f education*
Again Hoyt makes suggestions concerning the d e s ira b le  fu n c tio n s  of
50th e se  two bodies in  th e  a re a  o f  c a re e r  education* For example, w hile 
p lann ing  and o rg an iza tio n  must occur a t  the  committee l e v e l ,  s ta te  
boards o f education  should  provide agg ress ive  and su p p o rtiv e  le a d e rsh ip . 
C areer educa tion  w il l  invo lve  a re -e v a lu a tio n  and p o ss ib le  a l te r a t io n s  
in  e x is t in g  laws reg a rd in g  use o f n o n -c e r t if ie d  p e rso n n e l, use o f o f f -  
campus f a c i l i t i e s ,  and in  finances among o th er areas*
In a d d it io n , s t a t e  departm ents o f education must " s e l l ” the  id ea  
o f c a re e r  education  to  lo c a l  educators*  F in a lly , s t a t e  departm ents o f 
educa tion  personnel must become c a re e r  education  e x p e rts  in  o rder to  
prov ide te c h n ic a l a s s is ta n c e  and to  provide e v a lu a tio n .
R e la ted  to  the  above fu n c tio n s  Hoyt d esc rib es c e r ta in  co o rd in a tin g  
fu n c tio n s  a t  th e  s t a t e  l e v e l .  Among these  r e s p o n s ib i l i t ie s  a re  ( l )  the 
c o l le c t io n  and d issem in a tio n  o f in fo rm ation  among a l l  p a r t ic ip a t in g  
sch o o ls ; (2) the  f a c i l i t a t i o n  o f coopera tion  among lo c a l  school systems 
in  p lan n in g , prom oting, and reso u rce  sh a rin g  in  c a re e r  educa tion ; and
( 3 ) th e  c o o rd in a tio n  o f lo c a l  programs w ith those in  o th e r  s ta te s  and 
in  sp e c ia l  n a tio n a l  p ro je c ts  c o n tra c te d  fo r  out of Washington o r fed e r­
a l  re g io n a l o ffice s*
The f in a l  se c tio n  o f the  r e la te d  l i t e r a t u r e  w i l l  summarize some
51s t a t i s t i c s  on e x is t in g  c a re e r  educa tion  p ro je c ts  as o f  1974.
1 . Over 750*000 c h ild re n  a re  p a r t ic ip a t in g  in  over 100 c a re e r  
education  p i lo t  p ro je c ts  in  every, s t a te  and t e r r i t o r y .
50
I b id . . pp. 141-143*
51
Ik id .*  p. ^3.
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2 . Those p ro je c ts  were s t a r te d  in  1970 under the  V ocational Educa­
t io n  Act exemplary p ro je c ts  section*
3* There are  f i f t y  p ro je c ts  -  one in  each s t a t e  -  and f i f t e e n  o f 
th ese  p ro je c ts  e n ro l l  a t o t a l  o f 112,000 c h ild ren  and a re  l o ­
c a te d  in  in n e r - c i ty  neighborhoods where th e  e n ro lle e s  come 
from m inority  backgrounds.
/
Those c h ild re n  comprise tw enty percen t of the  375*000 young­
s t e r s  in  the  f i f t y  p ro je c ts ;  o n e -h a lf  o f the  $50 m i l l io n - a l lo ­
c a te d  to  exemplary p ro je c ts  th i s  y ear (197^) goes fo r  c a re e r  
educa tion  a c t i v i t i e s  fo r  b la c k , In d ian , and Spanish surname 
c h ild re n .
5 . A rizona, F lo r id a , and North C aro lina  each are  a l lo c a t in g  th re e  
m illio n  d o lla r s  y e a r ly  to  he lp  school d i s t r i c t s  convert to  ca­
r e e r  ed u ca tio n . %oming and Georgia a re  h eav ily  committed a l ­
so . D allas i s  converting  on i t s  own to  a c a re e r  education  pro­
gram.
One can summarize th e  r e la te d  l i t e r a t u r e  on th e  to p ic  o f c a re e r  ed­
u ca tio n  by observ ing  th a t  th e re  i s  disagreem ent among educato rs re g a rd ­
ing  the  p roper emphasis on c a ree r  ed u ca tio n . Indeed, th e re  i s  no com­
monly agreed on d e f in i t io n  o f the  concep t. However, fe d e ra l l e g i s l a t i o n ,  
s t a t i s t i c s  th a t  show a r i s in g  unemployment r a t e ,  and a la rg e  number o f 
th e  c i t i z e n r y 's  unawareness o f many o f the  20,000 e x is tin g  occupations 
do encourage an in v e s tig a t io n  o f c a re e r  educa tion .
Voices to  heed on bo th  s id es  o f the  issu e  are  those o f M arland, 
Koerner, Hoyt, Coleman, and Dull among o th e rs .
Perhaps the  Phi D elta  Kaooan p o ll  r e s u l t s  a re  in d ic a tiv e  o f the
52c u rre n t f e e l in g  ^toward c a re e r  ed u ca tio n .
"Few p roposals rece iv e  such overwhelming approval today as the  
su g g estio n s th a t  schools give more emphasis to  a study o f  t r a d e s ,  
p ro fe s s io n s , and businesses to  he lp  s tu d en ts  decide on t h e i r  ca­
r e e r s .  Nine in  10 persons in  a l l  major groups sampled in  th i s  
survey say they  would l ik e  to  have the  schools give more emphasis 
to  th is  p a r t  o f  the  ed u ca tio n a l program. Most o f those who vote 
fo r  th i s  g re a te r  emphasis say th a t  th is  program should s t a r t  w ith
EhL Q glU  K.apfian> LV: l ,  (Septem ber, 1973), p . ^2.
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ju n io r  and se n io r  high schoo l, although many p ro fe s s io n a l educa to rs 
th in k  i t  should s t a r t  even e a r l i e r  -  in  th e  elem entary  g ra d e s .”
CHAPTER II I
TECHNIQUES OF DATA GATHERING DESIGN AND COLLECTION
The id ea  fo r  th is  study  o r ig in a te d  in  an exp ressed  need by the  ad­
m in is t r a t iv e  and in s t r u c t io n a l  s t a f f s  fo r  some id ea  o f  where c a re e r  ed­
u ca tio n  needed to  go in  th e  R alston  d i s t r i c t*  Because o f the  e s ta b l is h ­
ed p r io r i ty  o f  c a re e r  educa tion  a t  the  n a tio n a l education  le v e l ,  i t  
seemed a p p ro p ria te  to  a s c e r ta in  d a ta  on how s tu d en ts  and fa c u lty  reg a rd ­
ed the  im portance and th e  development o f c a re e r  education  as they  had ex­
p e rien ced  the  concept in  the  R alston  Public  Schools.
T herefo re , two o p in io n n a ire s  were co n stru c ted  to  measure the opin­
io n s o f f a c u l ty  and tw e lf th  grade s tu d e n ts  in  th e  R alston  system .
SglSG.ti.Q.Q a l  l i i s  m s u la l la a *  T^ o groups o r  p o pu la tions p a r t ic ip a ­
te d  in  th e  s tu d y . One segment was th e  in s t r u c t io n a l  f a c u l ty .  I t  was 
s e le c te d  to  p a r t ic ip a te  because o f  the  obvious n e c e s s ity  o f teach ing  
s t a f f  involvem ent in  c a re e r  educa tion . Furtherm ore, i t  was a sm all 
enough popu la tion  to  handle e a s i ly ,  and i t  was r e a d i ly  a v a ila b le . Fa­
c u lty  members a t  each in s t r u c t io n a l  le v e l  p a r t ic ip a te d  in  o rd er to  view 
the  whole p ic tu re  o f c a re e r  education  ra th e r  than a t  one p a r t ic u la r  
le v e l  such as elem entary  o r secondary. Teachers f i l l e d  in  the  number 
o f y ears  o f th e i r  teach in g  experience which can be analyzed  l a t e r  to  
determ ine whether opin ion  changes w ith  years  o f ex p erien ce . Such d a ta  
were not analyzed  fo r  th i s  study .
Tw elfth grade s tu d e n ts  rece iv ed  another o p in io n n a ire  and c o n s t i tu ­
te d  the second p o p u la tio n . One o f th e  assum ptions o f the  study  was 
t h a t  the  se n io rs  r e f le c te d  d i s t r i c t  t r a in in g  and o p p o rtu n ity  fo r  expo-
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su re  to  c a re e r  education  by v ir tu e  o f  th e i r  being in  th e  d i s t r i c t  from 
K-12. S tudents in d ic a te d  the  number o f y ears  they had been in  the  Ral­
s to n  P ub lic  Schools b u t th a t  f a c to r  was no t weighed fo r  th is  s tudy .
P&sl&a a£  i l ia  p p in lo n n a ire . The op in io n n a ires  had a L ik e r t- ty p e  de­
s ig n  and c o n s is ted  o f eleven q u estio n s on each o p in io n n a ire . The ques­
t io n s  were id e n t ic a l  where p o ss ib le  on the  two in s tru m e n ts . Where d i f ­
fe ren ces  had to  occur, th e  q uestions were changed only s l ig h t ly  to  r e ­
f l e c t  d if fe re n c e s  in  p o s it io n  between fa c u lty  and s tu d e n ts . For example, 
q u e s tio n  th re e  on th e  f a c u l ty  o p in io n n a ire  sa^d, "My teach in g  makes s tu ­
den ts aware o f  c a re e r  o p p o rtu n itie s "  w hile the  corresponding q u estio n  on 
th e  s tu d e n t o p in io n n a ire  s a id , "My tea ch e rs  make s tu d e n ts  aware o f ca­
r e e r  o p p o r tu n it ie s ,"  Thus each s e t  o f e leven q u estio n s p u rpo rted  to  
measure th e  same a re a s . Five response c a te g o rie s  were provided . These 
were s tro n g ly  ag ree , a g ree , no o p in io n , d isa g re e , and s tro n g ly  d isa g re e ,
A p e rc en t t o t a l  fo r  each group in  any ca tegory  of response on a l l  ques­
t io n s  was ob ta ined . Because the respondents remained anonymous, th e re  
was no reason  to  suspec t th a t  they  t r i e d  to  answer o th e r  than as they  
r e a l ly  f e l t .
A dm in istra tion  qL  th e  o p in io n n a ire . A dm in istra to rs in  each of the 
schoo ls rec e iv e d  the o p in io n n a ires  fo r  166 fa c u lty  members and i n s t r u c t ­
ed t h e i r  s t a f f s  on f i l l i n g  them o u t. S ta f f  completed the o p in io n n a ires  
and re tu rn e d  them to  the  b u ild in g  p r in c ip a ls  who then se n t them to  the  
c e n tr a l  c o lle c t io n  p o in t. The tw e lf th  grade s tu d en ts  came to g e th e r  fo r  
a b r i e f  c la s s  meeting a t  which time the  e n t i r e  group rec e iv e d  the  same 
v e rb a l in s t ru c t io n s  concerning how to  mark th e i r  re sp o n ses . A ll 192
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p a r t ic ip a t in g  se n io rs  completed and tu rned  in  the  o p in io n n a ire s  during  
the  course o f the  c la s s  m eeting. I t  was f e l t  th a t  the  fewer m u ltip le  
response q u estio n s o r o therw ise  d isc a rd a b le  responses from the se n io rs  
r e s u l te d  from the  u n ifo rm ity  o f in s t ru c t io n s  which they  rec e iv e d . Fa­
c u lty  members rece iv ed  th e i r  d ire c tio n s  from the se v e ra l b u ild in g  p r in ­
c ip a ls  and thus the in s t ru c t io n s  d if f e r e d  s l ig h t ly  from person to  person .
A nalysis o f the  d a ta . The q u estio n s  were su b je c ted  to  d a ta  p ro cess­
in g  techn iques wherein each response rec e iv e d  a num erical v a lue . The 
d a ta  were then computer p rocessed  to  rev e a l p e rcen t r e s u l ts  fo r  each 
group in  a l l  c a te g o r ie s . R esu lts were summed fo r  each group and fo r  both 
groups. Thus i t  was p o ss ib le  to  no te  s im i l a r i t i e s  and d iffe re n c e s  be­
tween fa c u lty  and s tu d e n ts  in  each ca teg o ry  o f response on each q u e s tio n . 
According to  the  s o c ia l  sc ience  form ula, d a ta  were analyzed to  determ ine 
s ig n if ic a n c e  a t  the  #05 le v e l .  The r e s u l t s  o f each question  appear on 
graohs drawn to  d e p ic t on the  same graph the responses from both groups. 
(See Chanter IV ), In  a d d itio n  to  the  schem atic re p re se n ta tio n , th e  com­
p u te r  p r in t-o u t  fo r  each question  i s  con ta ined  Appendix C. Furtherm ore, 
beneath  each graph th e re  appears a b r i e f  summarizing sta tem en t o f the 
in fo rm atio n  con ta ined  in  each graph.
At the  o u ts e t  one should note t h a t  no s t a t i s t i c a l l y  s ig n i f ic a n t  d i f ­
fe ren ces  in  responses e x is te d  between th e  two groups; however, on se v e ra l 
q u estio n s  tre n d s  were observed . From the  dem onstrated trends recommenda­
t io n s  r e s u l te d  fo r  the  c a re e r  education  program in  the  R alston P ub lic  
S chools•
In  summary, two groups, one composed o f the in s t ru c t io n a l  s t a f f  and 
one o f tw e lf th  g ra d e rs , p a r t ic ip a te d  in  a c a re e r  education  assessm ent.
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The e v a lu a tiv e  in strum en t was a L ik e r t- ty p e  o p in io n n a ire  which was ana­
ly zed  to  determ ine s t a t i s t i c a l  d if fe re n c e s  between th e  two groups and 
which measured op in ions on eleven d i f f e r e n t  q u e s tio n s . From the  respon­
ses  v a rio u s  tren d s  in  opin ion  were observed.
CHAPTER IV
RESULTS OF THE OPINIONNAIRE
This chap ter co n ta in s  the  r e s u l t s  o f the o p in io n n a ire . 
These d a ta  are  d ep ic ted  on graphs w ith a sh o rt ex p la ­
n a tio n  below each graph.
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QUESTION NUMBER
The School D is t r i c t  o f R alston  should emphasize c a re e r  ed uca tion .
There were m u ltip le  responses which le d  the computer to  d isc a rd  
approxim ately  ^0 percen t of the responses. The tre n d  was th a t  
te a c h e rs  and s tu d en ts  agreed w ith number I ,  e sp e c ia l ly  s tu d en ts  
^ 6 .5  p e rcen t of whom answered s tro n g ly  ag ree . S ix ty -fo u r p e r­
cen t t o t a l  o f both popu la tions agreed  w ith  the s ta tem en t.
/
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QUESTION NUMBER I I
The emphasis on c a re e r  education  should be s tro n g e s t:
(a ) a t  the  sen io r high school l e v e l .
(b) a t  the Middle School le v e l .
(c) a t  the  elem entary school le v e l .
The d a ta  on question  two were not v a lid  because o f the  number 
o f m u ltip le  responses. The question  asked a t  which le v e l  ca­
re e r  education  should be emphasized m ost. Many op in ionna ire  
respondents checked responses in  the th ree  a reas m entioned, 
i e . ,  e lem entary , middle school, and h igh  schoo l. A d d itio n a lly , 
se v e ra l p a r t ic ip a n ts  wrote in  comments which prevented  the com­
p u te r  from p rocess ing  the q u estio n .
One o f the computer tec h n ic ian s  suggested  th a t  a sm aller a rea  
in  which to  mark responses might p reven t those s o r ts  of m u ltip le  
resp o n ses.
D espite the in v a l id i ty  o f the r e s u l ts  from question  2 , the tren d  
seemed to  be toward the  s tro n g e s t c a re e r  education  emphasis a t  
the  secondary le v e l .  Both groups appeared to concur in  th a t  
op in io n .
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QUESTION NUMBER I I I
My tea ch e rs  make s tu d e n ts  aware o f c a ree r o p p o r tu n itie s .
The genera l tren d  was th a t  fa c u lty  marked s tro n g ly  agree and agree 
(abou t 68 percen t) w hile studen ts  tended to d isa g ree  or s tro n g ly  
d isag ree  60 percen t of the  tim e. Teachers thought they  w ere'doing 
more than s tu d en ts  b e liev e d  the teach ers  were doing in  c a ree r edu­
c a tio n .
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QUESTION NUMBER IV
I  am acquain ted  w ith R alston community resou rces fo r  c a ree r edu­
c a tio n  inform ation*
Both groups tended to  d isag ree  about q u a lly  th a t  they  were acquain ted  
w ith  job o p p o rtu n itie s  fo r  youth in  Ralston* Of the  t o t a l  popu lation  
43*6 p e rcen t d isag reed  while 21*2 p e rcen t of the f a c u lty  had' no op in­
ion  and 29*3 p ercen t o f  the  s tu d en ts  had no opinion*
39
100
90
00
70
60
50
S t r o n g ly  D is a g re e  No Agree S t r o n g ly  M u l t i
D is ag re e  Opinion Agree Response
Teacher  iHF  
Student 7=7
QUESTION NUMBER V
I  am acquain ted  w ith R alston  job o p p o rtu n itie s  fo r  youth .
Both groups tended to  d isag ree  in d ic a tin g  a need fo r  more in f o r ­
mation on c a re e r  educa tion . N early 11 p e rcen t o f the  to ta l  s tro n g ­
ly  d isag reed  w hile ^+2.7 percen t d isag reed .
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QUESTION NUMBER VI
My school l ib r a r y  has p le n t i f u l  c a re e r  education  m a te r ia ls  a v a i la b le .
Both  g ro u p s  e i t h e r  e x p r e s s e d  no o p in i o n  o r  a g r e e d  w i t h  t h e  s t a t e m e n t*  
a b a l a n c e d  r e s p o n s e .  T e a c h e r s  t e n d e d  t o  f e e l  t h a t  t h e r e  i s  more a -  
v a i l a b l e  m a t e r i a l  on c a r e e r  e d u c a t i o n  i n  s c h o o l  l i b r a r i e s  th a n  t h e  
s t u d e n t s  b e l i e v e d  t o  be  t h e r e .
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QUESTION NUMBER V
V ocational educators o n ly , should  teach  c a re e r  ed uca tion .
The tre n d  was th a t  tea ch e rs  s tro n g ly  d isagreed  or d isag reed  w ith 
the  s ta tem en t (over 90 p ercen t f e l l  in  one o f those c a teg o rie s* ) 
Among the  s tu d en ts  ^3 p e rcen t s tro n g ly  d isag reed  or d isag reed , 
F acu lty  were c lu s te re d  toward the d isag ree  and s tro n g ly  d isag reed  
w hile s tu d e n t response was d is t r ib u te d  more evenly among the r e ­
sponses.
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QUESTION NUMBER VI I
My te a c h e rs  use p r a c t ic a l  c a ree r education  experiences ( i e . ,  f i e l d  
t r ip s  to  in d u s tr ie s  or guest speakers) ra th e r  than th e o r e t ic a l  te c h ­
niques ( i e . ,  tex t-books or f i lm s .)
The responses were c lu s te re d  and o f f s e t t in g  w ith  tea ch e rs  tend ing  
s l ig h t ly  more toward agree and s tu d e n ts  lean in g  toward s tro n g ly  
d isa g re e . No obvious tren d s  emerged.
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QUESTION NUMBER IX
There i s  adequate c a ree r  education  in  my c lasses*
Mul t  i 
Response
Over 55 percen t of both  groups s tro n g ly  d isag reed  or d isag reed  th a t  
th e re  i s  adequate c a ree r  education .
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QUESTION NUMBER X
My tea ch e rs  need to  use more c a ree r education techn iques in  th e i r  
teach in g .
S ix ty-tw o percen t o f bo th  groups e i th e r  agreed or s tro n g ly  agreed 
th a t  more needs to  be done and added to  the curricu lum  in  the area  
of c a re e r  education  w ith  the  s tu d en ts  tending  more toward s tro n g ly  
ag ree .
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QUESTION NUMBER X
The R als to n  School system should de-em phasize c a re e r  education .
Ninety-two p e rcen t o f the  teach e rs  d isag reed  or s tro n g ly  d isag reed  
w hile 79*5 p ercen t o f the  s tu d en ts  f e l l  in  those two c a te g o r ie s .
The r e s u l t s o f  question  XI emphasized the r e s u l t  o f question  1 th a t  
c a ree r  education  needs to be in c re ased  in  the R alston  Public Schools,
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CHAPTER V 
SUMMARY AND RECOMMENDATIONS
l a  summary one could note th a t  two groups were sampled w ith c o rre s ­
ponding o p in io n n a ire s . The teach ing  s t a f f  o f th e  R alston Public  Schools 
and th e  tw e lf th  grade s tu d e n ts  a t  R alston High School responded to  eleven 
q u e s tio n s .
The r e s u l ts  from both  groups showed th a t  c a re e r  education  should be 
emphasized to  a g re a te r  e x te n t in  the  curricu lum  o f the  R alston  P ublic  
Schools a t  a l l  le v e ls  o f ed u ca tio n .
A lso, op in ions dem onstrated a f e l t  need fo r  more awareness of l i ­
b ra ry  and community reso u rces th a t  were a v a i la b le  a lre a d y .
The to ta l  survey in d ic a te d , in  the  r e s e a rc h e r ’s o p in ion , th a t  the 
e x is t in g  curricu lum  was adequate to  serve as a v e h ic le  fo r  c a ree r educa­
t io n .  The e n t i r e  concept o f c a re e r  education  la y  in  the  f ib e r s  o f the 
a t t i tu d e  of the s t a f f ,  s tu d e n ts , and the p u b lic ; thus i t  seemed th a t  a t t i ­
tude was the key to  awareness o f c a re e r  ed u ca tio n , to  im plem entation of 
th e  concept in  the  cu rricu lum , and to  p o s it iv e  r e s u l ts  from a v iab le  ca­
r e e r  education program. C areer education  was n o t a se p a ra te  e n t i ty  b u t,
r a th e r ,  a p a r t  o f the  t o t a l  cu rricu lum .
From the r e s u l t s  of the  op in io n n a ire  th e  fo llow ing  were recommenda­
t io n s  fo r the p o ss ib le  beginning of a c a ree r  education  program in  the 
R alston  Public  School system fo r  197^-75*
RECOMMENDATIONS FOR IMPLEMENTATION
Organize a Career Education Advisory Committee. This has been done 
and th e  committee has been re sp o n s ib le  fo r  i n i t i a t i n g  se v e ra l meet­
in g s , id e a s , and p lans fo r  the  fu tu re .  For the year 197^-75* the 
com m ittee, to  be more e f f e c t iv e ,  should be en la rged  to  inc lude  a 
school board member and members from the community. This s te e r in g  
committee w i l l  serve  as a guide fo r  the  im plem entation of the c a re e r  
educa tion  program.
Promote w ith in  the  Advisory Committee an understand ing  o f c a ree r 
ed u ca tio n .
Thus f a r  c e r ta in  even ts have occurred  to  achieve th i s  o b je c tiv e .
For example, Advisory Committee members have seen a s l id e  p re se n ta ­
t io n  p re sen te d  by the  Nebraska S ta te  Department o f  Education on c a re e r  
ed u ca tio n . Some members have v i s i t e d  an exemplary program in  Mason 
C ity , Iowa, a program which was funded fe d e ra l ly ,  and se v e ra l commit­
te e  members have a tten d e d  a workshop sponsored by E ducational Serv ice  
U nit #3 (ESU). These methods o f im plem entation a re  th e  beginnings 
from which w il l  come fu r th e r  v i s i t s  to  e x is t in g  program s, a ttendance  
a t  workshops, and v i s i t s  to  community resource c e n te r s ,  and in c re a sed  
p a r t ic ip a t io n  in  any a c t i v i t i e s  a ffo rd in g  a d d it io n a l  knowledge about 
c a re e r  ed u ca tio n . ESU #3 i s  sponsoring  a workshop th a t  w ill in c lu d e  
Advisory Committee members and approxim ately tw enty o th e r  s t a f f  mem­
bers  from the d i s t r i c t  w ith  a l l  b u ild in g s  being re p re se n te d .
Develop a c a re e r  education  curricu lum  plan which w il l  expand or b u ild  
upon d e s ira b le  c a re e r  education  elem ents a lready  inc luded  in  the  in -
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s t r u c t io n a l  program. The Advisory Committee w il l  review  the few K-12 
c u r r ic u la  a v a ila b le  fo r viewing which were funded e i th e r  by the  s t a t e  
o r f e d e r a l ly ,  ESU #3 has developed a resou rce  book le t l i s t i n g  a rea  
b u sin esse s  th a t  a re  w ill in g  to  share th e i r  time and reso u rces in  f u r ­
th e r in g  c a re e r  ed u ca tio n . Their re p re s e n ta tiv e s  w il l  come to speak 
to  s tu d e n ts  or groups o f s tu d en ts  can to u r th e i r  bu sin esses  fo r  b e t ­
t e r  understand ing  o f the work w orld,
4 , Conduct in - s e rv ic e  t r a in in g  fo r  th e  e n t i r e  school s t a f f  and community 
persons who w ill  a s s i s t  w ith  the program. In  the  f a l l  o f 197^, ju s t  
p r io r  to  the  opening o f c la s s e s ,  th e re  w il l  be a d is t r ic t -w id e  work­
shop which a l l  s t a f f  w il l  a tte n d . The workshop w il l  focus on promo­
t in g  knowledge and understand ing  o f c a re e r  education  and methods to  
implement the concept w ith in  the e x is t in g  curricu lum . The fo llow ing  
a re  suggested  ways in  which a g re a te r  understand ing  and awareness o f 
c a re e r  education  can be fo s te re d . In -s e rv ic e  m eetings w ill  serve  as 
o p p o r tu n it ie s  to  exp la in  and explore  these  kinds o f p ro je c ts .
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CAREER EDUCATION AWARENESS PROJECTS
1 • Work experience 
2 • Work e x p lo ra tio n
3 . C areer awareness and o r ie n ta t io n  to  the world o f work
4 . V ocational education
5. S p ec ia l education
6 . V is i ta t io n
7 . R e la te  re levancy  of curricu lum  to  occupations 
8 # Teach the d ig n ity  o f a l l  occupations
9 # S im ulation  and games
1 0 . In -s e rv ic e  fo r  teach e rs
11 . Outside speakers
12 . F ie ld  t r i p s  
13* Class p ro je c ts  
1*+. d iscu ss io n s
15. Group guidance a c t iv i t i e s
16 . In d iv id u a l resea rch
17. Resource and in fo rm ation  cen te rs
18. Employers v i s i t  schoo ls
19. M ini-courses
20 . Commercial c a re e r  k i t s  and m a te r ia ls
21 . D ram atization
22 . P a ren ts  v i s i t  (c a re e r  examples)
23. Demonstrate occupation  s k i l l s  
2 k ,  G lasse r classroom  m eeting
25 . Media
26 . Role p lay ing
27. H alf-day v i s i t a t io n  w ith  dad on th e  job
28 . S im ulated economy
29. P ra c tic e  job in te rv iew s
30 . P ra c tic e  f i l l i n g  ou t job  a p p lic a tio n s
31. In te rv iew  employer
32 . Teachers v i s i t  in d u s try
33» Fam ily, schoo l, and in d u s try  cooperation  in  c a re e r  
education
3 k ,  A ptitude te s t in g  and in te r e s t  in v e n to r ie s  
35* Teach language and in te rp e rs o n a l r e la t io n s h ip  s k i l l s  
r e la te d  to  jobs
36 . Mock assembly l in e
37. S e lf-co n c ep t and se lf-aw aren ess  development a c t i v i t i e s
5* Encourage each b u ild in g  p r in c ip a l  to  promote and conduct a Career 
Awareness Day a t  l e a s t  once a year in  each sch o o l. The purpose o f 
th is  s o r t  o f a c t iv i t y  i s  to  perm it p u p ils  K-12 to  ta lk  w ith rep resen  
ta t iv e s  from various work a reas  who come in to  the  sch o o ls . A p o ss i­
b le  model fo r  Career Awareness Day e x is ts  in  th e  a c tiv itie s?  a lread y
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being  conducted a t  Karen-W estern Elementary Schoo l. This a l l  ows even 
young p u p ils  to ask d i r e c t  q u estio n s and to  be w ith  persons a c tu a l ly  
invo lved  in  sp e c if ic  work a c t i v i t i e s .  The depth of th e  d isc u ss io n , 
d is p la y s , e t c , ,  i s  geared to  the  age and in te r e s t s  o f the p a r t ic ip a t in g  
p u p i ls •
I t  was f e l t  th a t  i f  the  fo rego ing  suggestions were implemented, a s tru c tu re d  
c a re e r  education  program could  begin in  th e  f a l l  o f 197^ , In  sev e ra l a reas 
emphases were a lread y  p laced  on development o f c a ree r  ed u ca tio n , and th e  
b a s ic  cu rricu lum  o p era tin g  in  the R alston  d i s t r i c t  was s u i ta b le  to  use as a 
sp ringboard  fo r  in c reased  c a re e r  education  awareness. However, by focusing  
a t te n t io n  and th r u s t  on the need fo r  c a re e r  education  and by p rov id ing  ways 
to  implement the  concept, a more comprehensive program can beg in .
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fAPPENDIX
school district of Ralston
CAREER L'RUCAT I ON IIP IN I OA/AI U£
T h i s  o p i n i o n a i r c  i s  g o i n g  to e v e r y  t e a c h e r  In t h e  S c h o o l  d i s t r i c t  o f  R a l s t o n ,  k'c a s k  
y o u r  c o o p e r a t i o n  in r e s p o n d i n g  t o  t h e s e  s t a t e m e n t s  t o  t i ie L e s t  o f  y o ur  know l e d g e  • "*He 
r e s u l t s  w i l l  be u s e e  t o  f o r m u l a t e  i f  n e e d e d ,  a more  c o m p r e h e n s i v e  c a r e e r  e d u c a t i o n  pr o g r a m  
r .  i n t he  d i s t r i c t .  Lack s t a t e m e n t  i ias f i v e  p o s s i b l e  r e s p o n s e s .  P l e a s e  c h e c k  t h e  
a p p r o p r i a t e  'oo;< t o  i n d i c a t e  yo ur  r e s p o n s e  o s  c i t he  r s t roivj I y op rcc  , ag rce  , no op i n i on , 
d i so j r e c , o r  s t r o n g l y di  sop r e c .
Uc f i n i t i on of_ Ca roe  r Lduco  t i on : T h i s  t erm r e f e r s  t o  t he  t o t a l  e f f o r t  o f  p u b l i c
e d u c a t i o n  and t h e  c ommuni t y  a i med a t  h e l p i n g  a l l  i n u i v i c u o l s  t o  become f a m i l i a r  w i t h  t h e  
v a l u e s  o f  a w o r k - c r  i cn t e d  s o c i e t y ,  to  I n t e g r a t e  ti ie v a l u e s  i n t o  t h e i r  p e r s o n a l  v a l u e  
s y s t e m s ,  and t o  i mpl e me nt  t h o s e  v a l u e s  i n t o  t h e i r  l i v e s  in sucl i  a way t ha t  wor k  be c o me s  
p o s s i b l e ,  m e a n i n g f u l ,  and s a t i s f y i n g  t o  e a c h  i n d i v i d u a l .
Thank, yo u  f o r  y o u r  c o o p c  ra t i o n . You w i l l  r e c e i v e  t he  r e s u l t s  o f  t h i s  s u r v e y .
■ I C'_ Feme I c
T e a c h i n g  L e v e l :  E l t m e u t a r y ____________________l i i d J l c  S c h o o l ___________________ h i g h  Sc h o o l
Ye a r s  o f  T e a c h i n g  e x p e r i e n c e :  ________________________________
Years o f  T e a c h i n g  e x p e r i e n c e  in t he  Sc ho o l  D i s t r i c t  o f  R a l s t o n :  _____________________
1.  The Sc i i oo l  D i s t r i c t  o f  R a l s t o n  s h o u l d  
e m p h a s i z e  c a r e e r  e d u c a t i o n
2 .  The e m p h a s i s  on c a r e e r  e d u c a t i o n  s h o u l d
be s t r o n g e s  t,: . , . . . . .
( a )  a t  t nc  s e n i o r  m g n  s c h o o l  l e v e l
(b )  a t  ti»e m i d d l e  s c h o o l  l e v e l
( c )  a t  t he  e l e m e n t a r y  s c i i o o l  l e v e l
5.  t iy t e a c h i n g  ma ke s  s t u d e n t s  a wo r e  o f  
c a r e e r  o p p o r t u n i t i e s .
k.  I an a c q u a i n t e d  w i t h  R a l s t o n  j o b  o p p o r -  
tun i t i e s  f o r  y o u t h .
p.  I am a c q u a i n t e d  w i t h  R a l s t o n  c ommuni t y  
r e s o u r c e s  f o r  c a r e e r  e d u c a t i o n  
i n f orma t i o n .
6. . iy s c i i o o l  l i b r a r y  ha s  p l e n t i f u l  c a r e e r  
e d u c a t i o n  m a t e r i a l s  a v a i l a b l e .
7. V o c a t i o n a l  e d u c a t o r s  o n l y ,  s h o u l d  t e a c h  
c a r c e  r c d u c a  t i o n .
. I u s e  p r a c t i c a l  c a r e e r  e d u c a t i o n  
e x p e r i e n c e s  ( i c . , f i c 1d t r i p s  t o  
i n d u s t r i e s  o r  g u e s t  s p e a k e r s )  r a t h e r  
t han t h e o r e t i c a l  t e c h n i q u e s  ( i e . ,  t e x t ­
b o o k s  or  f i I n s . )
b'. The r e  i s  a d e q u a t e  c a r e e r  e d u c a t i o n  in 
my t c a c i i i n j  p r o g r a m.
) .  I ne e d  t o  u s e  more  c a r e e r  e d u c a t i o n  
t e c h n i q u e s  i n my t e a c h i n g .
1.  Tiie R a l s t o n  Sc i i oo l  s y s t e m  s h o u l d  
d e - c m p h a s i z e  c a r e e r  e d u c a t i o n .
S t r o n g 1y 
Aj  rce
Wo 
Op i n i ong r c c
p l e a s e  r e t u r n  t h i s  o p i n i o n a i r c  t o  . . r .  Lb Hi I l o r d  a t  t he  C e n t r a l  O f f i c e  a s  s o o n  a s  p o s s i b l e .
S C H O O L  D I S T R I C T  01 R A L S T O N
CAREER EDUCATION O P IN IO N A IR E
T h i s  o p i n i o n a i r u  i s  g o i n g  t o  e v e r y  t w e l f t h  g r a d e  s t u d e n t  in t h e . S c h o o l  D i s t r i c t  
o f  R a l s t o n .  We ns k  y o u r  c o o p e r a t i o n  in r e s po nd i n ' )  t o  t h e s e  s t a t e m e n t s  t o  t h e  b e s t  
o f  y o u r  k n o w l e d g e .  The r e s u l t s  wi  II be  u s ed  to  f o r m u l a t e  i f  n e e d e d ,  a ir.ore comp r e -  
h e n s i v e  c a r e e r  e d u c a t i o n  proprai n K- 1 2 in ' t he  d i s t r i c t .  Each s t a t en'en t has  f i v e  
p o s s i b l e  r e s p o n s e s .  P l e a s e ,  c h e c k  t h e  a p p r o p r i a t e  box t o  i n d i c a t e  / o ur  r e s p o n s e  a s  
e i t h e r  s t ronn 1 y at) r ue , uqjrue_, no  op i n i on , d i s a g r e e  , o r  s t r on n I y d i sag  r c e .
Def  i n i t i o n o f  Ca r e e r  E'hjca t_[on_: T h i s  t e rm r e f e r s  t o  t h e  t o t a l  e f f o r t  o f  p u b l i c
e d u c a t i o n  and t he  c o mmu ni t y  . l i med a t  h e l p i n g  a l l  i n d i v i d u a l s  t o  become  f a m i l i a r  w i t h  
t h e  v a l u e s  o f  a w o r k - o r i e n t e d  s o c i e t y ,  t o  i n t e g r a t e  t h e  v a l u e s  i n t o  t h e i r  p e r s o n a l  
v a l u e  s y s t e m s ,  and t o  i mpl e me nt  t h o s e  v a l u e s  i n t o  t h e i r  l i v e s  in s u c h  a way t h a t  
wo r k  b e c o me s  p o s s i b l e ,  m e a n i n g f u l ,  and s a t i s f y i n g  t o  e a c h  i n d i v i d u a l .
Thank y o u  f o r  yo ur  c o o p e r a t i o n .  You w i l l  r e c e i v e  t h e  r e s u l t s  o f  t h i s  s u r v e y .
ha 1 e ________________________________ F ema 1 e ____________________________________
Y e a r s  o f  s c h o o l  e x p e r i e n c e  in t h e  S c h o o l  D i s t r i c t  o f  R a l s t o n :
S t r o n g  1 y 
Ag r e c Aq r e c
hO 
Op i n i on D i s a q r e e
5 t rcr.g 1 y 
U i S u o r c e
1. The S c h o o l  D i s t r i c t  o f  R a l s t o n  
s h o u l d  e m p h a s i z e  c a r e e r  e d u c ­
a t i o n .
2.  The e mp h a s i s  on c a r e e r  e d u c ­
a t i o n  s h o u l d  be  s t r o n g e s t :
( a)  a t  t he  s e n i o r  h i g h  s c h o o l  
1 e v e  1.
(b)  a t  t h e  Mi d d l e  S c h o o l  l e v e l .
( c )  a t  t he  e l e m e n t a r y  s c h o o l  
1 e v e  1 .
J3- My t e a c h e r s  make s t u d e n t s  a wa r e  
o f  c a r e e r  o p p o r t u n i t i e s . i
1). 1 am a c q u a i n t e d  w i t h  R a l s t o n  
c ommuni t y  r e s o u r c e s  f o r  c a r e e r  
e d u c a t i o n  i n f o r m a t i o n .
1
•
5.  1 am a c q u a i n t e d  w i t h  R a l s t o n  
j o b  o p p o r t u n i t i e s  f o r  y o u t h .
6. My s c h o o l  l i b r a r y  has  p l e n t i f u l  
c a r e e r  e d u c a t i o n  m a t e r i a l s  
ava i 1 a b 1e .
7.  V o c a t i o n a l  e d u c a t o r s  o n l y ,  s h o u l d  
t e a c n  c a r e e r  e d u c a t i o n . i
8. My t e a c h e r s  u s e  p r a c t i c a l  c a r e e r  
e d u c a t i o n  e x p e r i e n c e s  ( i e . ,  f i e l d  
t r i p s  t o  i n d u s t r i e s  o r  g u e s t  
s p e a k e r s )  r a t h e r  t ha n  t h e o r e t i c a l  
t e c h n i q u e s  ( i e . ,  t e x t - b o o k s  o r  f i l m s . )
9 .  T h e r e  i s  a d e q u a t e  c a r e e r  e d u c ­
a t i o n  in my c 1 a s s e s  .
10.  My t e a c h e r s  n e e d  t o  u s e  more
c a r e e r  e d u c a t i o n  t e c h n i q u e s  in 
t h e  i r t e a c h  i n g .
11.  The R a l s t o n  Sc i i o o l  s y s t e m  s h o u l d  
d e - e m p h a s i z e  c a r e e r  e d u c a t i o n . --------------
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